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DETERMINING THE ATTITUDES AFFECTING ACCOUNTING EDUCATION OF
DEPARTMENT OF ACCOUNTING STUDENTS

Muhasebe Boliimii Ogrencilerinin Muhasebe Egitimini Etkileyen Tutumlarin Belirlenmesi

Ulukan BUYUKARIKAN

Oz:

Mubhasebe egitiminin en dnemli amact; hem kaliteli
muhasebe meslek mensuplarmin yetismesi hem de
kendisini ifade edebilme yetenegine sahip, iletisim
becerisi yiiksek, giincel gelismelere ayak uyduracak,
kaliteli ~ bireylerin  sektore  kazandirilmasidir.
Dolayisiyla muhasebecilerin yeterlilik seviyelerinin
sirekli olarak gelistirilmesi ve 1iyilestirilmesi
gerekmektedir. Bu nedenle gelecekte muhasebe
meslegini yapacak 6grencilerin muhasebe egitimini
etkileyen faktorlerin belirlenmesi gerekmektedir.
Calismada muhasebe boliimii 6grencilerinin hem
muhasebe derslerine iliskin hem de muhasebe
derslerinin isleyisiyle ilgili tutumlarinin belirlenmesi
amagclanmistir. Bu baglamda muhasebe boliimiinde
egitim alan 3. ve 4. smf &grencileri arastirma
kapsaminda yer almistir. Bu kapsamda frekans,
faktor analizi ile t testi kullanilarak veriler
yorumlanmigtir. Muhasebe dersi sevgisi  ve
sunumunun pozitif yonleri alt faktorleri ile
muhasebe programlari kullanan 6grenciler arasinda
anlamli farkliliklarin oldugu belirlenmistir.

Anahtar Kelimeler: Muhasebe, Muhasebe Dersleri,
Mubhasebe Egitimi, Tutum

Abstract:

The most important aim of accounting education; is
to bring quality members of professional
accountancy as well as high-quality individuals who
can express themselves, have high communication
skills, and keep up with current developments.
Therefore, the level of proficiency of accountants
needs to be continuously enhance and improved. So,
it is necessary to determine the factors affecting the
accounting education of the students who will do the
accounting profession in the future. The study, it was
aimed to determine the attitudes of the accounting
department students about both accounting courses
and the operation of accounting courses. In this
status, 3rd and 4th-class students studying in the
accounting department were included in the study. In
this context, the data were analyzed using frequency,
factor analysis and Independent-Samples T-Test. It
was determined that there are significant differences
between students who use accounting programs and
"accounting course love" and “the positive aspects of
presentation” sub-factors.

Keywords: Accounting, Accounting Courses,
Accounting Education, Attitude
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1. INTRODUCTION

Accounting is an important tool for making plans for the future, setting goals and strategies and making
effective decisions. Accountants must have a good education in accounting by assimilating the
"accounting business" to perform all these functions successfully (Ertugrul & Ozdemir, 2014;
Karasioglu & Duman, 2011). In this condition, the importance of the accounting profession is increasing
day by day in the globalizing economic system. Thus, accounting education has a key role in the stable
functioning of the financial structure (Teksen & Tugay, 2014).

The quality of education may change by evaluating the model of education, the evaluation of teaching
and learning processes and by estimating the performance of teaching staff and students (Karasioglu &
Duman, 2011). As a matter of fact, accounting education is necessary both for the training of high quality
professional accountants and for the quality of the accounting services provided to be able to use the
opportunities of higher quality, reliable and technology (M. S. Oztiirk & Erdogan, 2017). Current
accounting education and skill levels of accountants are not compatible with those required in the
dynamic environments of the global business world. Thus, strategic innovations in accounting education
should be made to prepare accounting students to face and cope with the challenges of the new global
business environment. In accordance with today's requirements of accounting education programs;
Information technology, analysis, communication, decision-making, continuous learning should be
prepared in a way that will develop the necessary skills for students (Mohamed & Lashine, 2003).
Because accounting specialists have to work with high levels of attention and concentration for a long
time. In the accounting profession, even a small mistake can cause serious and irreversible effects on
businesses (Ozkan, Ozdevecioglu, Kaya, & Kog, 2015). Brief, the advance profession of accountancy
profession in Turkey is dependent on having qualified persons who will perform well (Uzay, 2005)

The perspectives of the students who take the accounting course intensively and who are close to
graduation towards the accounting courses and the way these courses function are different. The aim of
the study is to determine the attitudes of the 3" and 4™ classes students of the accounting department
towards accounting courses and the operation of accounting courses. Data obtained from 102 students
from 3 and 4" classes training in the accounting department using the survey method. There are
guestions about demographic characteristics, accounting lessons, and attitudes on the training of
accounting courses in the survey. The obtained data analyzed by frequency and factor analysis. Also,
the t-test was used to analyze whether there was a significant difference between sub-factors and
demographic characteristics.

2. LITERATURE REVIEW

Studies of students' attitudes towards accounting courses and related to the processing of the accounting
course examined under two titles. Similar studies related to this subject are explained below in
chronological order.

Sugahara and Boland (2010) investigated the relationship between cultural factors and learning
preferences in accounting education at universities in Japan and Australia. In the study, it determined
that Japanese students like to learn by the following accounting and Australian students like to learn by
practicing. Celik and Serinkan (2011) determined students' attitudes towards accounting lessons. They
stated that students taking accounting lessons did not differ in their attitudes by gender. Biiyiikarikan
and Biiyiikarikan (2014) determined the factors affecting the success of students who received an
accounting education. It determined that students have positive attitudes towards accounting courses.
They also stated that students have positive attitudes towards the teaching of accounting lessons using
classical and modern methods. Ertugrul and Ozdemir (2014) determined the attitudes of students who
took accounting courses at the VVocational School and Faculty of Economics. According to the analysis;
they achieved five factors: “Unnecessary, Boring and Drudgery”, “Wish and Desire”, “Necessity”,
“Reluctance” and “Aimless”. Ozbek (2015) measured the students' perception of accounting in different
programs. According to the results, the students determined that they were aware and eager about the
necessity of the accounting course. Cengiz and Tekin (2019) investigated the relationship between
stressful factors and students' attitudes towards the course. They found that accounting courses are not
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intended for practice and career professions. Kaya (2019) the levels of meeting the International
Accounting Education Standards were examined. He stated that accounting education should be carried
out within the framework of International Accounting Education Standards. Kurnaz (2019) researched
the disposition levels of accounting course learning approaches at Bayburt University. He found that
students were prone to superficial learning in accounting education. Sendurur (2020) studied accounting
education, expectations, and problems of accounting education for high school students. It stated that
students do not like accounting.

Butler and Mautz Jr (1996) adapted the "Individual Differences Scale" to the accounting course. They
examined the relationship between multimedia presentation and learning. The multimedia presentation
didn't provide permanence in learning alone, but students stated that they prefer positive multimedia
tools. Sugahara and Boland (2006) investigated the effectiveness of using PowerPoint in accounting
education on 189 students in a Japanese university. They found that the use of PowerPoint in accounting
lessons positively affected the learning outcomes. Cankaya and Ding (2009) examined the students who
were studying by using the classical method and presentation method. EI Khoury and Mattar (2012)
examined the perceptions of accounting education students on accounting education at a university in
Lebanon. They found that the accounting lessons given with classical methods satisfy the students and
the use of PowerPoint in the lessons negatively affected their performance. Students using the
presentation method have determined that they perceive the accounting course more positively. Fidan,
Aslan, and Subasi (2015) according to the opinions of students with the use of technology in accounting
lesson; They found the necessity of using computer, projection device and accounting software programs
in accounting course. Sercemeli, Kurnaz, and Ozcan (2015) examined the relationship between the
innovations in accounting education, demands and adaptations in 225 students studying accounting at
Atatlirk University. They found that students have a positive view of using traditional education and
information technology products together in accounting education. Kése and Acar (2017) investigated
the applicability of The Flipped Classroom model on 373 students taking accounting courses at Biilent
Ecevit University. They found that the students' approach to The Flipped Classroom model was positive.
S. Oztiirk and Kutlu (2017) examined the perspectives of students on the use of technology in accounting
education. The majority of students stated that the course should teach using hardware tools such as
computers, projectors, and smartboards. Yelgen and Uyar (2018) examined the perceptions of 249
students studying accounting at Alanya Alaaddin Keykubat University on accounting education. They
found that accounting courses given with classical methods did not satisfy the students and that students
expected to receive education in more flexible conditions.

Accounting includes the recording, classification and reporting process of the financial transactions of
the enterprises. However, with the effect of technological developments, the students' attitudes to who
will perform the accounting profession in the future towards accounting courses and the operation of
these courses are constantly changing. Therefore, it is important to determine the attitudes towards the
accounting courses and the operation of these courses in order to identify the deficiencies. In the study,
the students' attitudes who took the accounting course intensively and were close to graduation towards
accounting courses and the way these courses functions were examined. According to the authors'
information, there have been no studies in the literature on only the 3rd and 4th classes accounting
students. The outputs from the study will be able to contribute to the accounting education literature.

3. EXPERIMENTAL RESULT AND ANALYSIS
3.1. Aim and Scope of The Study

Developments in information technologies have made it necessary for students with accounting
education to provide the knowledge and skills that increase their proficiency levels to meet what the
market requires or the demand of the markets. These difficulties indicate that the level of accountancy
should be improved (Mohamed & Lashine, 2003). With the development of technology, students need
to keep up with market conditions. Students who have a short time left to graduate and take accounting
courses intensively are intertwined with technology changes their attitude towards the accounting course
and the operation of the accounting course. The aim of the study is to determine the attitudes the 3" and
4" classes students of the accounting department students about both accounting courses and the
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operation of accounting courses. In the study, students who have taken many courses in the field of
accounting selected to determine their attitudes properly.

3.2. Data Collection Method

Graduate-level department of accounting students are within the scope of the research. According to the
data obtained, Afyon Kocatepe University Bolvadin School of Applied Sciences department of
accounting students were selected according to the sampling from 3™ and 4" class level and the number
of students to be surveyed was found using the simple random sampling method. VVolunteerism took in
the application of the survey. The primary data were obtained from 102 students in the 2018-2019 Spring
Semester and of 3™ and 4" classes students used as the target group for the study.

Cankaya and Ding (2009), Ertugrul and Ozdemir (2014) and Biiyiikarikan and Biiyiikarikan (2014)
studies were used to form the survey. The data in the questionnaire were obtained by using 5-point Likert
scale, multiple choice and open-ended questions. The survey consists of questions including
demographic features, attitudes towards accounting lessons and operation of accounting courses. There
are 32 questions on their attitudes towards accounting courses. There are 29 questions on their attitudes
towards operation of accounting courses. SPSS 23 statistics program was used for the analysis of the
survey.

Equation 1 according to the simple random sampling method (Giines & Arikan, 1988).

Nxg?
~ (N-1)D+02

()

In the formula;

n

n, sample size,
N, total population,

o2, variance of the students forming the population,
2
D, d—z value,
z
D, the amount of error permitted from the sample mean,

z, value in the Standard Normal Distribution table according to the error rate.

The method used is also called unlimited sampling, since the units have equal chances of entering the
sample. In the calculation of sample statistics, the weight of each unit is taken equally. This method is a
statistically appropriate method that can be applied under conditions where the number of samples is
low. Another advantage of the method is the ease of accessing the sample units (Ci¢ek & Erkan, 1996).
In the research, the number of students to be surveyed was studied within the limits of 5% error and
95% reliability.

3.3. Analysis Method

The data obtained from the study categorized and examined. First stage; Information such as
demographic characteristics of students frequency analyzed. In the second and third stages; analysis of
the factors related to the attitudes towards the accounting course and the way the courses are taught. In
this study, values greater than 0.50 were considered in determining factor loads. In addition, factors
obtained from the way the courses are taught were calculated from the Cronbach Alpha internal
consistency coefficients. Table 1 shows the reliability test results. Cronbach Alpha internal consistency
coefficients obtained from factor analysis were determined to be between 0.7797 and 0.938.

Table 1. Reliability Analysis Test

Attitude Factors Cronbach's Alpha
Attitudes related to the accounting course 0.861 - 0.877
The operation of accounting courses 0.797 - 0.938




Determining the Attitudes Affecting Accounting Education of Department of Accounting Students 19|Sayfa

Independent Examples t-test compares the tools of the two independent groups to determine whether
there are statistical evidence that the associated population tools are significantly different. Independent
samples t-test is a parametric test. Accounting course and course Factor analysis, sub-factors of attitudes
related to the way of processing were examined according to gender, class level, educational status, and
accounting program usage status Independent-Samples T-Test.

3.4. Research Hypotheses

Hypotheses determined depending on the purpose of the study are listed below.

H1: There is a significant difference between gender and attitudes towards accounting courses.
H2: There is a significant difference between class level and attitudes towards accounting courses.

H3: There is a significant difference between educational status and attitudes towards accounting
courses.

H4: There is a significant difference between accounting program usage status and attitudes towards
accounting courses.

H5: There is a significant difference between gender and attitudes towards operation of accounting
courses.

H6: There is a significant difference between class level and attitudes towards operation of accounting
courses.

H7: There is a significant difference between educational status and attitudes towards operation of
accounting courses.

H8: There is a significant difference between accounting program usage status and attitudes towards
operation of accounting courses.

3.5. Experimental Results
3.5.1. Demographic characteristics of students

The demographic characteristics of the students participated in the survey such as gender, level and
educational status is given in Table 2. According to this study; 49.00 % were female, 51.00 % were
male, about 54.90 % belongs to level 3rd and 45.10 % level 4th. Students, 89.20 % are high school
graduates, and students who pass the Vertical Transfer Exam (Dikey Gegis Sinavi - DGS) constitute
10.80 %. Also, 51.00 % of students graduates from commerce high schools.

Table 2. Demographic Features of the Students

Feature Frequency  Percentage
(%)
Gender Female 50 49.00
Male 52 51.00
Class level 3rd level 56 54.90
4th level 46 45.10
Educational Status High school 91 89.20
Vocational school 11 10.80
Type of High School Commerce 52 51.00
General 5 4.90
Anatolia 17 16.70
Technical 16 15.70
Islamic (Imam Hatip) 9 8.80
Others 3 2.90

The students who participated in the survey took General Accounting, Commercial Documents and
Corporate Accounting courses. Also, 55.90 % of the students took the financial statements analysis
course (Table 3).

Table 3. Accounting Courses Taken by Students
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Courses Feature  Frequency Percentage (%)
General Accounting Yes 102 100.00
No 0 0.00
Commercial Documentation Yes 102 100.00
No 0 0.00
Inventory Balance Sheet Yes 101 99.00
No 1 1.00
Company Accounting Yes 102 100.00
No 0 0.00
Cost Accounting Yes 100 98.00
No 2 2.00
Computer Accounting Yes 93 91.20
No 9 8.00
Accounting and Tax Audit Yes 81 79.40
No 21 20.60
International Trade and Accounting Yes 74 72.50
No 28 27.50
Financial Statements Analysis Yes 57 55.90
No 45 44.10
International Financial Reporting Standards Yes 74 72.50
No 28 27.50

About 58.80 % of the students who participated in the survey stated that they used the accounting
program (Table 4).

Table 4. Accounting Program Usage Status

Feature Frequency  Percentage (%)
Accounting Program Yes 60 58.80
No 42 41.20

3.5.2. Analysis of the attitudes of the accounting course

The factor analysis results of attitudes related to accounting course is given in Table 5. Factors
influenced by students were examined in two groups. Accordingly, KMO Measure of Sampling
Adequacy was found to be 0.859. Bartlett's Test of Sphericity was determined at a significance level of
p <0.001, indicating that these factors could be separated.

The first factor can be called the love of accounting lesson. It explains about 39% of the total variance
and includes 7 factors. It can also be said to be highly reliable with a confidence level of 0.877. The
second factor can be called the function of the accounting course and includes three factors. This factor,
which explains 25% of the total variance, was found to be highly reliable with 0.860 reliability.

Table 5. Factor Analysis of Attitudes Related to Accounting Course

Factors Question Statement Factor Description Reliability
Loads of Variance
Ratio (%)
Factor 1 Accounting is like riddle, I enjoy it when | 0.713 39.325 0.877
(Love of solve it (M1)
accounting I never get bored with dealing with 0.773
lesson) accounting (M3)
I really like accounting (M8) 0.703
I like accounting lessons more than other 0.810
subjects (M13)
Dealing with the accounting question gives 0.730
people pleasure (M15)
Accounting rests me (M19) 0.695
I think accounting lessons are very enjoyable 0.734
(M25)
Factor 2 1 do not believe that accounting is necessary 0.816 25.058 0.860

(Function of (M16)
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the I could not understand what accounting 0.874

Accounting would do in real life (M18)

course) Accounting does not matter in our daily life 0.897

(M22)
Total 64.382
Kaiser-Meyer-Olkin Measure of Sampling Adequacy 0.859
Bartlett's Test of Sphericity Chi 489.283
Square

3.5.3. Analysis of the attitudes of the operation of accounting courses

Table 6 shows the results of analysis of factors related to the handling of the course which consists of
five factors. KMO Measure of Sampling Adequacy was 0.814, Bartlett's Test of Sphericity chi square
value was determined as significant at the level of 1554.728 and p < 0.001. With these factors, the total
variance is 72.883%.

Factor 1, which is called the positive aspects of the classical method, contains six factors and it is seen
to be highly reliable with the reliability result of 0.938. This factor explains 20.273% of the total
variance. This factor was named as positive aspects of the presentation since Factor 2 contains five
factors that explain the advantages of the presentation. It explains 16.405% of the total variance. Factor
3 has been named as applied education and it can be said that it has made a very reliable assessment
with 0.779. Factor 4 explains 12.352% of the total variance. With this factor, it is seen that it makes a
0.850 highly reliable assessment. It contains three factors that explain the negative aspects of the
presentation and 10.783% of the total variance. Factor 5 consists of three factors and it was determined
to be high reliability.

Table 6. Analysis of the Factors Related to the Lectures or Lesson

Factors Question Statement Factor Description of Reliability
Loads Variance Ratio
(%)
Factor 1 Lessons explained with classical methods 0.869 20.273 0.938
(Positive become more instructive
aspects of the Lessons explained with classical methods 0.890
classical become more understandable
method) Lessons explained with classical methods 0.889

become more easier to follow
It is easy to take notes in the lessons 0.804
explained with classical methods
Lessons taught with classical methods are 0.711
more catchy
Active participation is increasing in lessons 0.691
taught using classical methods.
Factor 2 ltiseasier to follow the lessons from the slide  0.785 16.405 0.895
(Positive It is easy to take notes in the lessons described  0.784
aspects of the with slide
presentation) Lessons from the slide are more catchy 0.787
It increases active participation 0.817
More active participation is enhanced in the 0.759
lessons described with slide.

Factor 3 Professional internship practices are essential  0.872 13.071 0.797
(Applied for a good accounting education
training/educat Conferences and seminars on the subject 0.745
ion) should be organized for a good accounting
education

An analysis-based, intensive training is 0.706
required for a good accounting education

In order to understand the lesson better, case 0.624
studies should be included.
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In order to better comprehend the course, an  0.757
emphasis should be placed on the internship /

practice.
Factor 4 Lessons invite noise with classical methods ~ 0.772 12.352 0.850
(Negative Classical methods creates thoughtfulness 0.811
aspects of the There is a communication problem with the 0.843
classical educator during lectures with the classical
method) methods
Factor 5 Lessons from the slide invite noise 0.807 10.783 0.812
(Presentation Lessons from the slide create thoughtfulness  0.815
negative There is a communication problem with the 0.781
aspects) educator in the lessons described on the slide.
Total 72.883
Kaiser-Meyer-Olkin Measure of Sampling Adequacy 0.814
Bartlett's Test of Sphericity Chi 1554.728

Square

3.5.4. Hypothesis tests

The factor analysis of the Attitudes Related to the Accounting Course, the sub-factors' of gender, class
level, educational status, and accounting program usage were examined according to the t test.
According to this; Students using accounting programs have a significant difference in terms of love of
accounting course (Factor 1) tuog) = 2.837 and p < 0.01. Compared to other measurement tools of sub-
factors, to0) p > 0.05 does not show any significant difference (Table 7). The H4 hypothesis is accepted.
The H1, H2 and H3 hypotheses are rejected.

Table 7. The Status of the Attitudes of the Accounting Course Related to Factor Analysis Scores
According to the Measurement Tools

Measuring Accounting Groups N S t Sig
Tools Courses
attitudes
Gender Factor 1 Male 52 0.992558 1.11 0.269
Female 50 1.013796
Factor 2 Male 52 0.963818 -0.685 0.495
Female 50 1.043687
Class Factor 1 3rd level 56 1.108638 1.11 0.269
4th level 46 0.845519
Factor 2 3rd level 56 1.038364 -0.685 0.495
4th level 46 0.95717
Educational  Factor 1 High school 91 1.034439 0.562 0.576
Status Vocational school 11 0.661573
Factor 2 High school 91 1.035995 -0.075 0.94
Vocational school 11 0.663216
Accounting  Factor 1 Yes 60 1.03200565 2.837  0.006**
Program No 42 0.86447
Usage Factor 2 Yes 60 0.998663 -1.305 0.195
Status No 42 0.993474
**p<0.01 *p<0.05

Factor 1: Love of accounting course
Factor 2: The function of the accounting course

The sub-factors related to the handling of lectures are; the differences between gender, level, education,
and accounting program usage within the groups are examined in Table 8. There is a significant
difference in terms of using the accounting program and the positive aspects of the presentation (Factor
2) tao0) = -1.993 and p < 0.05. Compared to other measurement tools of sub-factors, tuog p > 0.05 does
not show any significant difference. The H8 hypothesis is accepted. The H5, H6 and H7 hypotheses are
rejected.

Table 8. Analysis of Factors Related to the Course According to the Assessment Measurement Tools
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Measuring Factors Groups N S Sig
Tools
Gender Factor 1 Male 52 1.124319 -0.977 0.331
Female 50 0.852073
Factor 2 Male 52 1.024792 -1.89 0.062
Female 50 0.947127
Factor 3 Male 52 1.106395 -1.43 0.156
Female 50 0.863634
Factor 4 Male 52 1.181994 1.634 0.105
Female 50 0.743973
Factor 5 Male 52 1.061611 0.859 0.392
Female 50 0.934397
Grade level Factor 1 3rd level 56 1.034407 1.365 0.175
4th level 46 0.946359
Factor 2 3rd level 56 0.885651 1.853 0.067
4th level 46 1.100587
Factor 3 3rd level 56 0.99349 -1.433 0.155
4th level 46 0.996443
Factor 4 3rd level 56 1.038826 0.436 0.664
4th level 46 0.959802
Factor 5 3rd level 56 0.761002 -1.661 0.100
4th level 46 1.21507
Education Factor 1 High school 91 0.963102 -0.809 0.421
status Vocational school 11 1.298586
Factors 2 High school 91 0.989043 0.565 0.574
Vocational school 11 1.124299
Factors 3 High school 91 1.014461 -0.285 0.776
Vocational school 11 0.910837
Factors 4 High school 91 0.974757 -1.346 0.181
Vocational school 11 1.17005
Factors 5 High school 91 0.995413 0.932 0.353
Vocational school 11 1.046596
Accounting Factors 1 Yes 60 1.020479 1.577 0.118
program No 42 0.951338
usage status Factors 2 Yes 60 1.092724 -1.993 0.049*
No 42 0.806852
Factors 3 Yes 60 1.1242 0.938 0.351
No 42 0.789468
Factors 4 Yes 60 1.153298 1.01 0.315
No 42 0.724226
Factors 5 Yes 60 1.111471 0.213 0.832
No 42 0.827388
**p<0.01 *p<0.05

Factor 1: Positive aspects of the classical method
Factor 2: Positive aspects of the presentation

Factor 3: Applied education
Factor 4: Negative aspects of the classical method

Factor 5: Negative aspects of the presentation

4. RESULTS AND DISCUSSION

The most important purpose of accounting education; is the training of accounting professionals by the
requirements of the profession. To increase professional quality, accounting education must keep up
with current developments and have professional skills and competence. In this context, the attitudes of
the accounting students towards both accounting courses and the operation of accounting courses were
determined. Data obtained from 102 students from 3 and 4" classes training in the accounting
department using survey method in Afyon Kocatepe University Bolvadin School of Applied Sciences.
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According to the findings obtained from the study. Two sub-factors obtained from the attitudes about
accounting course. These; "Accounting lesson love" and "Accounting is the function of the lesson". It
explains about 64 % of the total variance and KMO scale validity obtained as 0.859. Among these
factors, it determined that there are significant differences between "Accounting course love" and
students using accounting programs. Five sub-factors obtained from their attitudes about the operation
of the accounting course. These; "Positive aspects of the classical method"”, "Positive aspects of
presentation™, "Applied training”, "Negative aspects of the classical method" and "Negative aspects of
presentation”. It explains about 73 % of the total variance and KMO scale validity obtained as 0.814. It
determined that there are significant differences between “the positive aspects of presentation” and
students using accounting programs. Cronbach Alpha internal consistency coefficients obtained from

factor analysis were determined to be between 0.7797 and 0.938.

Students have love and fashion for accounting lessons, but they cannot relate the lessons that are taught
to the real world. This situation can be as result of the instructors either do not teach nor explain what
the students are supposed to learn which affect their outcomes negatively.

The students participating in the research stated that the positive aspects of the expression affect the
accounting course as well as the negative aspects by using both the classical methods and the information
technology. This situation shows that both methods have demerits as well as merits. For this reason, it
is a requirement to use the presentation technique along with the classical methods while the course is
being taught. However, it can be said that these techniques continue monotonously throughout the
duration of the lesson or lectures and the student’s attention disappear or fade gradually.

In addition, it was determined that all what the students have learned should be into practice by applying
it in their internship, conferences and exemplary or applied education. In this case, it shows that applied
education will make the learning situation permanent.

There is a significant difference between the students using accounting programs, the love of accounting
lesson or lectures and the positive aspects of the presentation. In other words, it can be expressed that
students who use accounting program are both individuals who have love for accounting and benefit
from information technology. Sugahara and Boland (2010) determined that Japanese students like to
learn by the following accounting and Australian students like to learn by practicing. Students' attitudes
towards accounting lessons Ertugrul and Ozdemir (2014) “Unnecessary, Boring and Drudgery”, “Wish
and Desire”, “Necessity”, “Reluctance” and “Aimless” in five groups, Biiyiikarikan and Biiyiikarikan
(2014), “being willing” and loving”, “future anxiety” and “boring and unnecessary” three sub-factors
were found. The results obtained from this study, sub-factors of “accounting lesson love” and
“accounting lesson function” were obtained. The sub-factors obtained from the research Ertugrul and

Ozdemir (2014) and Biiyiikarikan and Biiyiikarikan (2014) partially supported this situation.

Sugahara and Boland (2006) found that the use of PowerPoint in accounting lessons positively affected
the learning outcomes. ElI Khoury and Mattar (2012) found that the accounting lessons given with
classical methods satisfy the students and the use of PowerPoint in the lessons negatively affected their
performance. Students using the presentation method have determined that they perceive the accounting
course more positively. Biiyiikarikan and Biiyiikarikan (2014) found four factors in the attitudes of
accounting teaching, and stated that the combination of classical and modern methods positively affected
the students. Cankaya and Ding (2009) stated that the teachers who used the presentation technique in
their studies considered that the students saw the lessons more positively. Ser¢emeli et al. (2015) found
that students have a positive view of using traditional education and information technology products
together in accounting education. Biger and Iliman (2018) stated that activities such as seminars and
conferences will affect the success positively in the way the accounting course is being taught. Yelgen
and Uyar (2018) found that accounting courses given with classical methods did not satisfy the students
and that students expected to receive education in more flexible conditions.

The factors obtained from the research were found to be important in the hands-on training, along with
the positive and negative methods of classical and modern methods.
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GENISLETILMIS OZET
Amacg

Muhasebe meslek mensuplar kendini ifade edebilen, iletisim becerisi yiiksek, teknolojik gelismeleri
takip eden ve Kaliteli bireylerin sektore kazanmasinda 6nemli rol oynamaktadir. Bu yiizden muhasebe
egitiminde hem muhasebe bilgisi yiiksek hem de kiiresel ¢cagda rekabet edebilen 6grencilerin yetismesi
gereklidir. Bu baglamda muhasebe egitimi alan 6grencilerin muhasebe derslerine olan ilgileri ve bu
derslerin igleyis bicimleri ¢aligmanin ¢ikis noktasidir.

Calismanin amact lisans diizeyinde muhasebe egitimi alan 6grencilerin muhasebe dersine ve muhasebe
dersinin igleyisine olan tutumlarinin incelenmesidir. Muhasebe dersini yogun olarak almis ve mezun
olma durumu yakin olan 2017-2018 egitim-6gretim bahar doneminde ders kayd1 yaptiran 3 ve 4. simif
muhasebe boliimil 6grencileri arastirma kapsaminda yer almistir. Calismada tutumlarin analizi igin
faktor analizi yapilmig ve alt faktorler elde edilmistir. Alt faktorler ile demografik 6zellikler arasinda
(Cinsiyet, sif, egitim durumu ve muhasebe programi kullanma durumu) anlamli farkliliklar olup
olmadig t testi kullanilarak tespit edilmistir.

Tasarmm ve Yontem

Calismada kullanilan anket sorulari Cankaya ve Ding (2009), Ertugrul ve Ozdemir (2014) ile
Biiyiikarikan ve Biiyiikarikan (2014) ¢alismalarindan yararlanilarak olusturulmustur.

Ankette, demografik 6zellikler, muhasebe dersleri ve ders isleyisiyle ilgili tutumlar1 iceren sorulardan
olusmaktadir. Anketteki veriler 5’li Likert 6lgegi, ¢oktan se¢meli ve agik uglu sorular kullanilarak elde
edilmistir. Afyon Kocatepe Universitesi Bolvadin Uygulamali Bilimler Yiiksekokulu muhasebe boliimii
ogrencilerinden gayeli 6rneklemeye gore segilen 3 ve 4. sinif 6grencileri, anket yapilacak 6grenci sayist
ise basit tesadiifi 6rnekleme metoduna gore elde edilmistir. Ankete 102 6grenci goniilliiliik esasina gore
katilmistir.

Calismadan elde edilen veriler kategorize edilerek incelenmistir. Ilk asamada; cinsiyet, simf diizeyi,
egitim durumu ve muhasebe programlarini kullanma durumlar gibi demografik 6zelliklere frekans
analizi yapilmistir. Ikinci ve {i¢iincii asamada ise; muhasebe dersine iliskin tutumlar ve derslerin islenis
bi¢imleriyle ilgili faktorlerin analizine yer verilmistir. Faktor analizinde; Kaiser-Meyer-Olkin (KMO)
ve Bartlett 6l¢iimii kullanilarak gerekli islemler yapilmistir. Bu arastirmada da faktor yiiklerinin
belirlenmesinde, 0,50’den biiylik degerler ele alinmistir. Ayrica muhasebe dersine iliskin tutumlar ve
derslerin islenis bigiminden elde edilen faktorler Cronbach Alfa ig tutarlilik kat sayilari hesaplanmustir.

Calismada sekiz adet hipotez belirlenmistir. Bu hipotezler t testi ile analiz edilmistir. Bagimsiz Ornekler
t testi, iliskili popiilasyon araglarinin onemli Ol¢lide farkli olduguna dair istatistiksel kanit olup
olmadigini belirlemek icin iki bagimsiz grubun araglarini karsilastirmaktadir. Bagimsiz 6rnekler t testi
parametrik bir testtir. Muhasebe dersi ve ders islenis bi¢imiyle ilgili tutumlarin faktor analizi alt
faktorleri cinsiyet, siif diizeyi, egitim durumu ve muhasebe programi kullanma durumlart t testine gore
incelenmistir.

Bulgular

Ankete katilan 6grencilerin % 49,00°1 kiz, % 51,00’1 erkek ve % 54,90°1 iiglincti simif, % 45,10’u
dordiincii simftir. Ogrencilerin % 89,20°si lise ve % 10,80’i &n lisans mezunudur. Ankete katilan
Ogrencilerin hepsi genel muhasebe, ticari belgeler ve sirketler muhasebesi derslerini almiglardir.
Ogrencilerin % 58,8°i muhasebe programi kullandiklarini belirtmislerdir.

Muhasebe dersi ile ilgili tutumlarin analizi sonucuna gore; “Muhasebe dersi sevgisi” ve “Muhasebe
dersinin islevi” olmak {iizere iki faktor bulunmustur. Muhasebe dersi sevgisi alt faktorii yedi etmeni
barindirmaktadir. Muhasebe dersinin islevi alt faktorii ise ti¢ etmeni icermektedir. Alt faktorlerin
Cronbach Alfa ig tutarlilik katsayis1 0,860 ile 0,877 arasindadir. Olgek yiiksek giivenirliklidir. KMO
0lcek gegerlilik degeri 0,869 olarak bulunmustur. Toplam varyansin % 64,382’si agiklanmaktadir. Alt
faktorler t testi sonuglarina gore; “Muhasebe dersi sevgisi” ile muhasebe programlari kullanan 6grenciler
arasinda anlamli farkliliklarin oldugu belirlenmistir. Cinsiyet, Smif diizeyi ve egitim durumu ile
muhasebe derslerine yonelik tutumlar arasinda 6nemli bir fark bulunmamistir.
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Muhasebe derslerin islenisi ile ilgili tutumlarin analizinde bes alt faktdr bulunmustur. Bu faktorler
“klasik yontemin olumlu yonleri”, “sunumun olumlu yonleri”, “uygulamali egitim/6gretim”, “klasik
yontemin olumsuz yonleri” ve “sunumun olumlu yonleri” olarak adlandirilmistir. Klasik yontemin
olumlu yonleri alt faktorii alti, sunumun olumlu yonleri ve uygulamali egitim/6gretim bes, klasik
yontemin olumsuz yonleri ve sunumun olumlu yonleri ii¢ etmeni igerisinde barindirmaktadir. Alt
faktorlerin Cronbach Alfa i tutarlilik katsayisi 0,797 ile 0,938 arasindadir. KMO 6l¢ek gegerlilik degeri
0,814 olarak bulunmustur. Toplam varyansmn % 72,883l agiklanmaktadir. Muhasebe programi
kullanma durumu ile alt faktérlerden “sunumun pozitif yonleri” agisindan anlamli farkliliklar oldugu
ifade edilebilir. Cinsiyet, Sinif diizeyi ve egitim durumu ile muhasebe derslerine yonelik tutumlar

arasinda 6nemli bir fark tespit edilmemistir.
Oneriler (Teorik, Uygulama ve Sosyal)

Ogrenciler muhasebe dersini sevmekte ancak derste anlatilanlarin ger¢ek diinyada ne ise yaradigim
bilmemektedirler. Bu durum &gretim elemanlarimin donem basi dersinde 6grencilerin bu dersten ne
Ogreneceklerini, faydalarini ve ¢iktilarini anlatmadiklan seklinde ifade edilebilir. Arastirmaya katilan
ogrenciler hem klasik yontemleri hem de bilisim teknolojinin yararlarindan faydalanarak sunum teknigi
ile anlatimin pozitif yonlerinin muhasebe dersini etkiledigini degerlendirdigi gibi negatif yonlerinin
oldugunu da belirtmislerdir. Bu durum her iki yonteminde faydalarmin oldugu kadar zararinin da
oldugunu gostermektedir. Bu yiizden ders islenirken klasik yontemlerle beraber sunum tekniginin de
kullanilmasi bir gerekliliktir.

Muhasebe dersi isleyis tekniklerinden sadece klasik yontemlerin kullaniminin ders siiresi boyunca
monoton bir sekilde devam etmesi, Ogrencilerin dikkat siirelerini ve 6grenme etkisini olumsuz
etkileyebilecegi sdylenebilir. Ayrica 6grenciler 6grendikleri derslerin staj, konferans gibi uygulamali ve
ornek almali egitimle daha iyi olacaklarini belirtmislerdir. Bu durum, uygulamali egitimin 6grenmeyi
kalic1 hale getirecegini gostermektedir. Muhasebe programlar1 kullanan grenciler ile muhasebe dersi
sevgisi ile sunumun pozitif yonleri arasinda anlamli farklilik bulunmaktadir. Yani muhasebe programi
kullanan 6grencilerin hem muhasebe dersini sevdikleri hem de bilisim teknolojinden faydalanan bireyler
oldugu ifade edilebilir.

Ozgiin Deger

Cagimizin gereklerine uygun kalitede muhasebe meslek mensuplarinin yetistirilmesi i¢in muhasebe
egitimin kalitesinde de iyilestirme ve gelistirme yapilmasi bir gerekliliktir. Bu baglamda lisans
diizeyinde muhasebe boliimii 6grencileri arastirma kapsaminda yer almigtir. Arasgtirmada yogun olarak
muhasebe dersini alan ve mezuniyete yakin olan 6grencilerin muhasebe derslerine yonelik tutumlari ve
bu derslerin isleyisi incelenmistir. Yapilan literatiir arastirmasina gore ulusal literatiirde sadece 3 ve 4.
sinif muhasebe 6grencileri ile ilgili herhangi bir ¢aligma yapilmamistir. Bu durum galismanin 6zgiin
degerini olusturmaktadir.



