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TURKIYE'DE iKi KERE OZEL (20) OGRENCILERE YONELIK
EGITIM POLITIKASI ONERISI

0z:

Iki kere 6zel kavramy, bireylerin 6zel yetenek ile birlikte en az bir alanda engel
durumuna sahip olmasi ya da giiglitk yasamasi olarak tanimlanmaktadir. Iki kere
0zel kavramu {istiin zekayi/yetenegi ve es zamanli olarak 6zel 6grenme giicliigii,
dikkat eksikligi ve hiperaktivite bozuklugu, otizm spektrum bozuklugu, sosyal
duygusal gelisim bozuklugu, dil konusma bozuklugu gibi durumlardan birine de
sahip olmay1 icermektedir. Diinyada 1980li yillarda baslayan arastirmalar 6zel ye-
tenekli 6grencilerin de ¢esitli engel ya da giigliiklere sahip oldugunu ve dolayisiyla
ogrenme giicligli yasayabildigini gostermistir. Bu nedenle iki kere 6zel olarak kav-
ramsallasan bu gruptaki 6grencilerin tanilanmasi, egitim ihtiyaclarina iligkin sii-
recin belirlenmesi ve 6zel yetenek alani ile 6zel egitim alanini kapsayan bir egitim
programinin hazirlanmasi 6nem kazanmustir. Bazi iilkelerde (ABD, Avusturalya,
Almanya, Hollanda, Suudi Arabistan, Singapur, Cin...) konuya iliskin ¢alismalar
yiriitildigii gibi yasal diizenlemeler de yapilarak iki kere 6zel ¢ocuklarin egitim
faaliyetlerine iligkin siire¢ baglatilmistir. Tiirkiyede her bireye ihtiya¢ duydugu egi-
tim hizmetinin verilmesi anayasa ve ¢esitli kanunlar ile glivence altina alinmis olsa
da heniiz bu gruptaki 6grenciler i¢in herhangi bir yasal diizenleme bulunmamak-
tadir. Bu diizenlemelerin yapilabilmesi i¢in hem alanda ¢aligma sayisinin artma-
s1 hem de yasal mevzuat siirecine iliskin politikalar iiretilmesi gerekmektedir. Bu
aragtirmanin amaci da iki kere 6zel bireylerin egitimine iligkin politika onerisin-
de bulunmaktir. Buradan hareketle ¢alismada iki kere 6zel alanina iliskin mev-
cut durum ortaya konmaya calisilmis ve onerilerde bulunulmustur. Arastirmada
diizenleyici etki analizi yontemi kullanilmistir. Diizenleyici etki analizi konuya
iliskin olarak sorunun tanimlanmasi, diizenleme yapilip yapilmayacaginin tespiti,
diizenleme neticesinde muhtemel olumlu olumsuz etkiler ve diizenlemeye iliskin
toplumsal katma deger seklinde ifade edilmektedir. Bu dogrultuda arastirmada
0zel yetenek ile ilgili mevcut durumdan hareketle iki kere 6zel kavraminin tanimi,
Tiirkiyedeki 6zel yetenekli 6grencilere ve 6zel egitim ihtiyaci bulunan 6grencilere
yonelik yasal diizenlemelerle ilgili durum analizi, iki kere 6zel alanna iligkin dii-
zenlemelerin olusturdugu riskler/firsatlar ve Oneri olarak bir yol haritas: ortaya
konmaya ¢alisilmigtir.

Anahtar Sozciikler: Iki Kere Ozel, Egitim Politikas, Ozel Yetenekli, Ozel Egitim.
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POLICY RECOMMENDATION FOR TWICE EXCEPTIONAL (2E)
STUDENTS IN TURKEY

ABSTRACT:

The concept of twice exceptionality is defined as individuals having disability
or experiencing difficulties in at least one area along with their giftedness or talent.
Twice exceptionality includes giftedness/talent and, paradoxically, having one of
the conditions such as specific learning disability, attention deficit and hyperacti-
vity disorder, autism spectrum disorder, social emotional development disorder,
speech or language disorder at the same time. Researches started in the 1980s have
shown that gifted students also have various disabilities or difficulties and therefore
may experience learning difficulties. Thus, it has become important to identify the
students in this group, which is conceptualized as twice exceptional, to determine
their educational needs and diagnostic process, and provide an education program
including both giftedness/talent and special education areas. In some countries
(the USA, Australia, Germany, the Netherlands, Saudi Arabia, Singapore, China,
etc.), as a result of theoretical background and field studies, legal regulations have
been made and appropriate education programs are provided to support twice ex-
ceptionals. In Turkey, there is no any legal regulation for this group although it is
guaranteed by various laws that every individual is provided with the education
they need. There is a great need for both scientific researches and developing an
educational policy to foster legislation process. The main aim of the study is to
make a policy recommendation for the education of twice exceptional students.
Accordingly, the current situation of this field has been revealed and suggested
recommendations. Regulatory impact analysis has been used as a method of the
research, which is defined as describing the problem, determining whether or not
to regulate, possible positive and negative effects as a result of regulation and its
social added value. By that of, concept of twice exceptional based on the current si-
tuation of giftedness and talent is tried to be explained, legal regulations in Turkey
for both gifted students and students in need of special education are analyzed, the
risks/opportunities for twice exceptionals due to the regulations are discussed and
a road map is proposed.

Keywords: Twice Exceptionality, Educational Policy, Gifted And Talented,
Special Education.
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GIRIS

Iki kere 6zel (20) kavrami 6zel yetenek ve es zamanli olarak dzel 6grenme giic-
liigii (OOG), dikkat eksikligi ve hiperaktivite bozuklugu (DEHB), otizm spektrum
bozuklugu (OSB), sosyal duygusal gelisim bozuklugu, dil konusma bozuklugu gibi
durumlardan en az birini daha igermektedir. Bu durum 6zel yetenekli bireylerin
Ogrenme sorunlar1 yasamasina neden olmakta ve onlardan beklenen performansi
ve basarty1 gostermelerine engel olmaktadir. Ozel yetenekli bir bireyin ayn1 zaman-
da herhangi bir 6zel egitim alaninda giigliige, bozukluga ya da engele sahip olmasi
bazi egitimciler ve akademisyenler tarafindan geliskili bir durum olarak goériilmiis-
tir. 20 kavraminin yapisindaki bu geliski 20 bireylerin varhgmin tartigilmaya
baslamasina yol agmugtir. 1980’li yillarda John Hopkins Universitesi'ndeki ilk saha
aragtirmalarindan baglayarak 2011 yilinda Foley-Nicpon ve arkadaglarinin 20 bi-
reylere yonelik yaptig1 kapsamli deneysel ¢alismalar sayesinde “6zel yetenekli 6g-
rencilerin es zamanli olarak herhangi bir giicliigii ya da engele sahip olabilecegine”
dair verilere ulasilmistir (Baum ve Owen, 2004; Nicpon ve digerleri, 2011; Trail,
2010). Bu galismalar sayesinde 20 bireylerin varligiyla ilgili durumun kismen de
olsa kabul gormesi, “20 kavrami nasil tanimlanabilir?”, “20 bireyler nasil tanilan-
malidir?”, “20 bireylerin egitimi nasil yapilandirilmalidir?” gibi sorular: giindeme
getirmistir. Bu degisim iilkelerin, 20 ile ilgili politika ve strateji gelistirmelerini zo-
runlu kilmis ve bazi iilkelerde yasal diizenlemeler yapilmigtir. Bir¢ok tilkenin kabul
ettigi Birlesmis Milletler Insan Haklar1 Evrensel Beyannamesinin 26. maddesinde
ve Cocuk Haklar1 Sozlesmesinin 28. maddesinde her ¢ocugun ihtiyaglar1 ve 6zel-
likleri dogrultusunda egitim almasi gerektigi vurgulanmaktadir. Burada, verilen
egitimin, cocugun Kkisiligini ve kendini tam gelistirmesine firsat vermesi gerektigi
tizerinde durulmaktadir (Tiirkiye Cumhuriyeti Anayasasi, 1982 ). Bu beyannameyi
kabul eden iilkeler normal gelisim gosteren, 6zel gereksinimleri bulunan ya da 6zel
yetenekli ¢ocuklarin egitimi i¢in, onlara sunulacak her tiirli iyilestirici program ve
egitim faaliyetlerini kabul etmis olur. Bu yonii ile tiim ¢ocuklarin egitimini kapsa-
yan beyanname 20 ¢ocuklarin da ilgi ve ihtiyaglarina gore egitim almalarini dolay-
I olarak desteklemektedir. Ozel egitime iliskin diinyadaki gelismelerden ve bilim-
sel calismalardan hareketle Tiirkiyede de 6zel egitim politikalar: giincellenmis, 6zel
egitime ihtiya¢ duyan bireylerin haklar: yasalar ile giivence altina alinmistir. Béy-
lelikle 6zel egitim kapsaminda degerlendirilen 6zel yetenekli 6grencilere ve gesitli
nedenlerden dolay: 6grenme giigliigii, bozuklugu ya da engeli bulunan 6grencilere
ihtiya¢ duyduklari alanda egitim destegi sunulmaktadir. Bu destek 6zel yetenekliler
i¢cin mevcut potansiyellerini ve yeteneklerini gelistirmeye ve maksimuma ¢ikarma-
ya yonelik iken; 6zel egitime ihtiya¢ duyan 6grencilerde sorun yasanilan alandaki
ogrenmelerini desteklemeye ve giiglendirmeye yonelik gerceklesmektedir. Ancak
hem 6zel yetenekli hem de 6zel egitime ihtiya¢ duyan bireyler olan 20 $grenciler
bu sistemin tek bir ayagindan faydalanmaktadir; ¢iinkii bu 6grenciler ¢cogunlukla
ya 0zel yetenekli birey ya da 6zel egitime ihtiya¢ duyan birey olarak tek bir alanda
tanilanmakta; ayni anda her iki alana da dahil olabilecekleri g6z ard1 edilmekte hat-
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ta yeterince bilinmemektedir. Ote yandan 20 bireyler her iki alanda taninsa dahi
es zamanli olarak 6zel yetenek ve 6zel egitim destegi almasina yonelik herhangi bir
yasal mevzuat, politika, uygulama ya da egitim programi bulunmamaktadir. Bu
nedenle ¢aligmanin amaci 20 6grencilerin egitimine yonelik siirecin planlanmas,
yiritillmesi ve yasal alt yapisinin hazirlanmast i¢in bir politika 6nerisi sunmaktir.
Boylelikle en temel insan haklarindan biri olan ve yasalarla giivence altina alinan
her ¢ocugun ihtiyag duydugu egitimi almasi miimkiin olacaktir. Bu ¢alismada 20
alanini olugturan ozel yetenek ve 6zel egitim alanlarindaki yasal mevzuatlardan
ve uygulamalardan yola ¢ikarak; 20 bireylerin taninmasin, ihtiyaglarina uygun
egitim hizmeti sunulmasini ve yasal diizenlemelerle desteklenmesini igeren bir yol
haritas: sunulmaktadir.

OZEL YETENEGE iLISKIN MEVCUT DURUM ANALIZI

Zeka ve yetenekle ilgili farkli yaklagimlar, konuya iliskin kavramsal bir kar-
masay1 da beraberinde getirmistir. Literatiirde farkl: sekillerde ifade edilen iistiin
zeka/ iistiin yetenek / 6zel yetenek gibi bir ¢ok kavram ve tanim yer almaktadir. Bu
aragtirmada kavram karmasasini 6nlemek ve Milli Egitim Bakanligi (MEB) mev-
zuatiyla dil birligini saglamak adina hem iistlin zekay: hem de Gstiin yetenekleri
kapsayan 6zel yetenek kavrami kullanilmaktadir.

20 bireylerle ilgili bir egitim politikasinin gelistirilebilmesi i¢in 6zellikle dzel
yetenek kavramina dair gelismelerin, 6zel yetenekli bireylere sunulan yasal hakla-
rin, egitim uygulamalarinin ve tiim bunlarin temelinde yatan zeka kuramlarinin
agiklanmasi gerekmektedir. Ozel yetenek ile ilgili olarak Renzulli ve Tannenbaum
gibi kuramcilarin gelistirmis oldugu 6gretiler hem 6zel yetenekli bireyler; hem de
20 bireylerin egitimleri yapilandirilirken galigmalarin gesitlenmesini saglayacak
ve zenginlesmesine destek olacak niteliktedir. Renzulli (1986) 6zel yetenegi; or-
talama ustll yetenek, motivasyon ve yaraticilik 6zelliginin bir bileskesi olarak ele
almaktadir. Renzulli’ye gore, 6zel yetenekli birey birbiriyle etkilesen ii¢ 6zellik kii-
mesine sahiptir. Bunlar; genel ve 6zel yetenek diizeyi, yaraticilik ve motivasyon
kiimeleridir. Genel yetenekler; sozciik akiciligi, sozel ve sayisal muhakeme, soyut
diisiinebilme, bilgilerin hizli, saglikli ve segici olarak animsanmasidir. Ozel yete-
nekler ise; resim, dans, mizik ve tiyatro gibi sanat; matematik, fen, kimya gibi tek-
nik alanlardaki yeteneklerdir. Ozellik kiimelerinden ikincisi olan yaraticilik, yeni
diigtinceler olusturmay1 ve bunlari yeni problemlerin ¢oztimiinde kullanabilmeyi
icermektedir. Motivasyon ise iistiin is ve gorev ustlenme yetenegidir. Yaraticilik
ve motivasyon kiimelerindeki 6zellikler degiskendir ve uygun egitimle gelistiri-
lebilirken; ortalamanin tstiindeki yetenek kiimesi kalicidir (Sentiirk ve Kefeli,
2019). Renzulli belirledigi ti¢ halkanin tek basina tistiin olmaya yetmeyecegine,
t¢iiniin olugturacag bir ortak kiimenin olmasi gerektigine vurgu yapar. Renzulli
Ozel yetenekli kavraminin IQ disinda farkli degiskenler icerdigini de vurgulayarak
belli alanlarda eksik ama belli alanlarda ¢ok iyi olunabilecegini iddia etmektedir.
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Tannenbaum’un, Deniz Yildiz1 Ustiin Yeteneklilik Modeli'nde bir bireyin 6zel yete-
nekli olabilmesi i¢in genel - 6zel yetenek, entelektiiel olmayan (zihinsel olmayan)
faktorler, cevresel ve sans olmak tizere bes faktoriin birlikte olmasi gerekmektedir.
Bu faktorlerin her biri, 6zel yetenekliligi olusturabilmek i¢in tek bagina yeterli degil
ama gereklidir. Bu nedenle dort faktoriin bir araya gelmesi besincisi olmadan bir
sey ifade etmemektedir. Tannenbaum zekanin IQ diginda farkli etkenlerle belirlen-
mesi gerektigine vurgu yapmigtir (Demirel ve Sak, 2011). Ozellikle Tannenbaum
(2000) ozel yeteneklinin 6nce teshis edilip ondan sonra egitilmesi yerine; 6zel ye-
teneklinin verilen egitim siireci i¢inde tanimlanmas: gerektigini savunmaktadir.
Bu anlayis 20 bireylerin tespitinde oldukga énemlidir. Ciinkii bilindigi gibi 20
bireylerin sahip oldugu engeller ya da giigliikler, 6rnegin DEHB gibi, 6zel yetenegi
maskeleyebilmektedir. Bu ylizden egitim siirecinde yapilan gozlemler ve 6gretmen,
veli is birligi olduk¢a 6nemlidir.

Tiirkiyede MEB yonergesine gore 6zel yetenekliler, akranlarina gore ¢abuk kav-
rayan, liderlik 6zelliklerine sahip, yaraticilik ve sanat alanlarinda énciiliik eden,
6zel akademik beceriye sahip, soyut diisiinceleri yasitlarina gore daha iyi anlayabi-
len, ilgi alanlar1 dogrultusunda bagimsiz hareket etmeyi seven ve yiiksek diizeyde
performans gosteren bireyler olarak tanimlanir (MEB, 2007). Ayn: yonergede 6zel
yeteneklilerin ayirt edici 6zellikleri su sekilde siralanmigtir:

1. Gelisimin tiim alanlarinda yasitlarinin ilerisinde olma,

2. Ogrenme ve bilgiye siirekli aghk duyma,

3. Merak,

4. Kelime hazinesinin zengin olmast,

5. Cabuk 6grenme, kavrama ve akilda saklama,

6. Genelleme ve soyutlama yaparak elindeki bilgiyi diger alanlara aktarma,
7. Niteliksel olarak farkli problem ¢6zme ve 6grenme stratejileri kullanma,
8. Ilgisiz gibi goriinen iglemler arasinda ilgi kurma,

9. Yaraticilik,

10. Bagimsiz caligma,

11. Kararlilik ve sebat,

12. Karsilarindakinin duygu, diisiince ve ihtiyaglarina vb. duyarli olma,

13. Kendisini agik secik ifade etme,

14. Espri yetenegi,

15. Kendini inceleyip, 6z elestiri yapma
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Bu olumlu 6zelliklerin yani sira 6zel yeteneklilerin olumsuz olarak nitelendi-
rilebilecek bir takim ortak &zellikleri de bulunmaktadir. Ozel yetenekli bireyler
is birliginden kag¢inma ve bireysel ¢alismay1 tercih etme egiliminde bulunurlar.
Bunun yani sira inatgi bir yapiya sahip olma, gereksiz oldugu diistintilen konular-
da duizensiz ve daginik olma (kilik kiyafet ve odalarda yasanan daginiklik), asir1
duygusalliktan kaynaklanan durumlarla karsi karsiya kalma (gelismis adalet ve
merhamet duygusuna bagl olarak yasanan durumlar), rutinden hoglanmadiklari
i¢in ilgisiz davranma, 6nemsememe gibi davranislarin da yagamlarini zorlastirdi-
g1 bilinmektedir (Sentiirk, 2019). Ozel yetenekli grencilerin 6zellikleri ve yasami
zorlagtiran farkliliklar: dikkate alindiginda onlara sunulan egitimin de farklilasti-
rilmasi gerekmektedir.

Tiirkiye 6zel yetenekli cocuklarin egitimiyle ilgili olarak kadim bir kiiltiire sa-
hiptir. Tarihsel siire¢ icerisinde 6zel yeteneklilerin egitimine iliskin, Selcuklularda
Nizamiye Medreseleri, Osmanli Imparatorlugu déneminde ise hala giiniimiize 151k
tutan Enderun Mektebi somut 6rneklerdir. Bugiin birgok gelismis tilkede 6zel ye-
teneklilerin egitimi ile ilgili uygulamalara kaynak olan Enderun Mektebi, 600 y1llik
bir imparatorlugun, yonetim, bilim ve sanat kadrolarini olusturmustur (Kurnaz,
2014). Cumhuriyet déneminde ise 6zel yetenekli bireylerin egitimi alanindaki ilk
uygulama 1929 yilinda kabul edilen 1416 sayili “Yabanci Ulkelere Génderilecek
Ogrenciler Hakkinda Kanun” yasasidir (MEB, 2014). Idil Biret-Suna Kan yasast
olarak da bilinen ve gegerligini hala koruyan bu yasa ile miizik alaninda &zel ye-
tenekli olarak belirlenen Idil Biret ve Suna Kan, 1948de Paris Konservatuvarinda
miizik egitimi almak iizere yurtdigina génderilmistir (Ataman, 2004). Ozel yete-
neklilerin egitimi ile ilgili, 1962de yiiriirliige giren “Ozel Egitime Muhtag Cocuklar
Yonetmeligi’nin “6zel egitim okullar1 ve 6zel siniflar agilabilecegi” maddesinden
hareketle Ankara Ergenekon Ilkokulunda {ist 6zel sinif, tiirdes yetenek kiimeleri,
tiirdes yetenek siniflar1 uygulamasi baslatilmigtir (Kilig, 2015; Ozmen ve Komiirli,
2013; Citil, 2018). VIL Milli Egitim Strast (1962) kararlar1 dogrultusunda fen ve
matematik alanlarinda 6zel yetenekli 6grencilerin yetistirilmesi amaciyla 1963’te
acilan Ankara Fen Lisesi; 1970’li yillarda Anadolu lisesi uygulamasi, 19901 y1llar-
da ozel egitim konseyinin ¢alismalar1 neticesinde agilan Tiirk Egitim Vakfi Ozel
Inang Lisesi (TEVITOL), vakif ve federasyonlar gibi birgok farkli uygulama ger-
geklestirilmistir. 2000°1i yillara gelindiginde ise ilki 1995’te agilan Ankara Bilim ve
Sanat Merkezi uygulamasi yayginlastirilarak her ile en az bir Bilim Sanat Merkezi
(BILSEM) agilmaya baglanmistir. Bugiin ise Tiirkiyede BILSEM’lerin sayist 279a
¢ikarak yaklasik 68 bin 6zel yetenekli 6grenciye 6zel egitim hizmeti sunulmaktadir
(MEB, 2022). BILSEM uygulamalari devam ederken, Bilim ve Teknoloji Yiiksek
Kurulu “Ozel Yetenekli Bireylerin Egitimi 2013-2017 Stratejik Plani’n1 yayinladi-
&1 siiregte, MEB (2015) de bu egitimden yararlanamayan 6grencileri desteklemek
adina, “Destek Egitim Genelgesi” yayinlamistir. Bu genelge ile 6zel yetenek tanisi
almig 6grencisi bulunan okullarda bu 6grenciler igin destek egitim sinifi agilmasi
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bir zorunluluk haline gelmistir (Kefeli, 2019). Tiirkiyede 6zel yeteneklilerin egiti-
mine iliskin planlama ve uygulamalara genel olarak bakildiginda, birbirini des-
tekleyen bir¢ok politika ve yasal mevzuatin bulundugu goriilmektedir. Politikalara
ve yasal mevzuatlara dayali olarak tanilama araglar1 gelistirildigi, egitimciler ve
uzmanlarla ilgili nitelik ve nicelik sorunlarinin giderilmeye calisildigi, uygulanan
egitim modelleri ve programlar noktasinda ¢aligmalar yapildigy, bilimsel aragtirma
ve akademik ¢aligmalarla desteklendigi ve devam ettigi gortilmektedir. Ancak tiim
bu gelismeler, planlamalar ve uygulamalar arasinda heniiz 20 égrencilerle ilgili bir
oneri ya da alisma siirecine rastlanilmamistir. Diinya genelinde 20 ile ilgili calis-
malarin 1970’li yillarin sonuna dogru basladig1 géz ontine alindiginda Tirkiyede
konuya iligkin politika, yasal mevzuat, program ¢aligmalarina baglanmamis olmasi
hem birey ve toplum hem de iilke agisindan biiyiik kayiplar olusturdugu distintil-
mektedir. Bu nedenle konuya iliskin tanimdan baglayarak mevzuat hazirlanmast,
caligtaylar, hizmetici egitim programlar ile farkindalik olugturulmasi, tanilama ve
egitim stirecine iligkin politikalar tiretilmesi i¢in bir an 6nce harekete gecilmesi
gerekmektedir.

20 NEDIR?

Uluslararasi alan yazin incelendiginde 20 bireyleri ifade etmek i¢in; “dual ex-
ceptional’, “gifted handicapped”, “gifted students with learning difficulties” gibi
farkls terimler kullanildigr goriilmistiir. Bununla birlikte “twice exceptional (2E)
” terimi Ulusal 20 Uygulama Toplulugu (2eCoP) tarafindan 20 bireyleri ifade
etmek i¢in {izerinde uzlagilan ve ortak bir tanim gelistirilen kavram olmustur.
Ulusal alan yazina bakildiginda ise; 6zel yeteneklilik ile birlikte 6grenme giiglii-
g, bozuklugu ya da engeli bulunan bireyleri tanimlamak i¢in daha ¢ok “iki kere
farkl’” ifadesi kullanildig: tespit edilmistir. Tiirkiye icin yeni bir kavram olan 20
konusunda alan yazinda ortak bir dil olusturmak ve kavram karmasisin1 6nlemek
adina tek bir ifade tizerinde uzlagmak elbette cok 6nemlidir. Ancak bunu yaparken
20 kavraminin temel bilesenleri olan 6zel yetenek ve 6zel egitim kavramlar: dik-
kate alinmalidir. 20 bireylerin bu iki 6zel alanin ortak kiimesini olugturdugu ve iki
Ozel alana ait 6zelliklere ayn1 anda sahip oldugu géz 6niinde bulunduruldugunda
“iki kere farklr” ifadesinin yerine “iki kere 6zel” kavraminin daha uygun olacag:
digtinéilmiistiir. Boylelikle ayristiric ya da etiketleyici bir ifade kullanmadan; hem
Ozel yetenek hem de 6zel egitim alanlarini dahil eden yalin ve biitiinciil bir anlam
ortaya ¢ikmustir.

Uluslararasi alan yazinda iizerinde biiyiik oranda uzlagilan 20 kavramu ile ilgili
ilk caligmalarin 1970’li yillarda ABD'de bagladig1 goriilmektedir. Bu dénemde 20
kavrami ilk defa “Ozel Yetenekli Engelli Bireylere Program Saglama” (Providing
Programs for the Gifted Handicapped) kitabinda kullanilmis (Assouline ve White-
man, 2011), yine bu dénemde “Tiim Engelli Cocuklar I¢in Egitim Yasasi’nda (Edu-
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cation for All Handicapped Children Act, 1975 ) 20 ¢ocuklarin varhigindan dolayl
olarak bahsedilmis ve 6rnek teskil edecek uygulamalara yer verilmistir. 1980’1i y1l-
larda 6zel yetenek kuramlarindaki gelismelerle istiin zekanin sadece IQ puanlari
ile tanimlanmasinin yeterli olmadiginin; ¢evre ve sans gibi bagka faktorlerin de
etkili oldugunun ortaya konmas: iizerine ¢aligmalar farkli bir boyut kazanmis ve
aslinda 20 kavramiyla ilgili aragtirmalarin da éniinii agmustir. Ozellikle 1980-2000
yillar1 arasinda OOG ve 6zel yetenek ile ilgili olarak bircok galigma alan yazinda
yer almistir. 1981 yilinda John Hopkins Universitesi tarafindan 20 bireylere yo-
nelik gerceklestirilen ilk saha ¢aligmalar1 (Buica-Belciu ve Popovici, 2014) kargili-
gin1 bulmug ve 2004 yilinda ABD'de federal bir yasa olan “Engelli Bireyler Egitim
Yasasi’nda (IDEA) 6zel yetenekli 6grencilerin ayni zamanda cesitli engel ve gii-
lik alanlarindan kaynakli 6grenme sorunlari yasayabilecegi ve gerekli 6nlemlerin
alinmasi gerektigi belirtilmistir. Bu yasada 20 kavrami dogrudan kullanilmamis
olsa da bu grubun egitim ihtiyacindan ilk defa bir yasada dolayli olarak bahsedil-
mistir. 2014 yilinda kurulan 2eCoP ise 20 kavramini, 6zel yetenek tanist alan ve
ayn1 zamanda bir ya da birden fazla alanda yetersizlik gosteren ya da bu alanlarda
giicliik yasayan bireyler seklinde ifade etmistir (Neihart, 2008; Omiir, 2019). Ta-
nim analiz edildiginde 20 alaninin 6zel yetenek ve dzel egitim alanlarinin kesigim
kiimesinin olusturdugu goriilmektedir (Baldwin, Baum, Pereles ve Hughes, 2015).
Her iki alanda yapilan galigmalar 20 alaninin gelismesine ve 20 bireylerin daha iyi
anlagilarak, uygun egitim hizmeti verilmesine katk: saglamaktadur.

Diinyadaki 6zel yetenek ve 6zel egitim alanlarindaki gelismelere paralel olarak
Tiirkiyede de mevcut yasal diizenlemelerde giincellemeler yapilmis ve daha detaylt
ve kapsamli kanun ve yonetmeliklerle desteklenmistir. Ozel egitimle ilgili ilk kap-
samli yasal mevzuat 1983’te ¢ikarilan “Ozel Egitime Muhta¢ Cocuklar Kanunu”
olurken; 6zel yetenekliler alaninda 2000 yilinda ¢ikarilan, 2012'de giincellenen ve
hali hazirda yiiriirlikte olan “Ozel Egitim Hizmetleri Yonetmeligi” (OEHY)dir.
OEHY’ye gore ozel egitim, “bireysel ve gelisim ozellikleri ile egitim yeterlilikleri
acisindan akranlarindan anlamli diizeyde farklilik gosteren bireylerin egitim ve
sosyal ihtiyaclarini karsilamak tizere gelistirilmis egitim programlar1 ve 6zel olarak
yetistirilmis personel ile uygun ortamlarda stirdiiriilen egitim” dir (MEB, 2018).
Ozel egitim taniminda gegen anlamli diizeyde farklilik kavramu ise; akranlarinin
gerisinde ya da ilerisinde olmak tizere iki sekilde ele alinmaktadir. Birinci grup-
takiler cesitli yetersizlikten ya da engel durumlarindan dolay: 6zel egitime ihtiya¢
duyarken; ikinci gruptakiler iistiin zeka ve 6zel yeteneklerinden kaynakl: farklilik-
larindan dolay 6zel egitim ile desteklenmektedir. Her iki durumda da biligsel, sos-
yal, fiziksel ya da dil gelisimi agisindan akranlarina gore anlamli diizeyde farkliliga
sahip olan 6grencilerin egitim ihtiyaclarinin karsilanmasi i¢in onlara uygun egitim
hizmetlerinin sunulmas: gerekmektedir (Citil, 2020). 20 6grenciler ise bu iki gu-
rubun kesigim kiimesidir. Ancak, 20 6grencilerin 6zelliklerini, egitim ihtiyagla-
r1 ve tanilama siireglerini belirlemeye yonelik heniiz herhangi bir resmi ¢alisma
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bulunmamaktadir. Ozel yetenekli tanisi ya da giicliikleri ve engellerinden dolay1
oOzel egitime ihtiya¢ duyan birey tanis1 almig 6grenciler 6zel egitim hizmetleri kap-
saminda degerlendiriliyorken; ayn1 anda hem 6zel yetenekli olup hem de herhangi
bir giigliikten ya da engelden dolay1 farkli problemler yasayan 20 6grenciler 6zel
egitim hizmetlerinden sadece tek alanda faydalanmaktadir. Bu durumda goz ardi
edilen ve desteklenemeyen diger alan hep eksik kalmakta ve dgrencilerin akade-
mik ve psiko-sosyal gelisimleri tam anlamiyla saglanamamaktadir.

Ozel yetenekli bireylerin orgiin egitim disinda biligsel ve psikolojik gelisimle-
rinin desteklendigi BILSEMlerle ilgili gelismelerin, 20 ile ilgili ¢aligmalarin art-
masina katk: saglayacag diisiiniilmektedir. BILSEM lerin 6zgiin yapisi geregi 20
bireyler sahada fark edilmekte ve giindem olusturabilmektedir. Fakat buna rag-
men &zel egitim yonetmeliginde veya BILSEM yonergelerinde 20 bireylerle ilgili
dogrudan ya da dolayl: olarak herhangi bir ifade bulunmamaktadir. Bu kapsamda
konunun ilk olarak tartigildigi MEB’in en yiiksek “danisma” kurulu olan Milli Egi-
tim Stralary, egitime 6zgii politik oneriler gelistirme konusunda biiyiik bir 6neme
sahiptir. Egitime iliskin biitiin paydaslarin katilim sagladig1 stiralarin amaci, egitim
sistemini gelistirmek, niteligini yiikseltmek icin egitim ve 6gretimle ilgili konular1
tartigmak, tavsiye niteliginde kararlar almaktir. 2006-2021 yillar1 arasinda yapilan
stralarda da ozel yetenek ile ilgili olarak 6nemli tavsiye kararlari alinmistir. Bu
durum asagidaki tabloda verilmistir.

Tablo 1. MEB §$iiralarinda 6zel yeteneklilere iliskin tavsiye kararlar

Egitim Tavsiye Kararlar1
Suralar1

. Ustiin zekali ¢ocuklarin egitimi ve istthdam1 konularinda politikalar olusturulmalidir.

. Ustiin zekalt gocuklarin egitimleri, iiniversitelerce agilacak sertifika programlarini bitiren
ogretmenlerce yapilmalidir.

. Ustiin zekali 6grencilerin egitimi i¢in madalyon o kullar, cazibe merkezi olacak aragtirma
birimleri vb. kurumlar agilmali, bu kurumlara gidecek 6grencilerin aileleri maddi olarak
desteklenmelidir.

§ . Bilim ve sanat merkezlerine 6gretmen segiminde fen lisesi ve Anadolu lisesindeki 6gretmen

2 se¢imine benzer kriterler getirilmelidir.

\o

ES

=R . [lkégretim ve ortadgretim kurumlarinda istiin zekali gocuklarin kendi hizlarinda

;50 ilerlemelerine firsat saglanmalidur.

~

— . TUBITAK, Milli Egitim Bakanlig1 ve iiniversitelerin is birligi ile {istiin yetenekli dgrencilerin
egitimi konusunda yaz-kig kamplari, bilim danismanlig vb. etkinliklerin diizenlenmesinde
is birligi yapilmalidir.

. Anadolu giizel sanatlar lisesi ve spor lisesi vb. ortadgretim kurumlarina 6grenci alimy, yete-
nek agurlikl iki kademeli sinavla yapilmalidir.

° Bilim ve sanat merkezlerinde 6grencilerce yapilan etkinlik ve projeler, okul/ kurumlarinda
kredilendirilmelidir (MEB, 2006)
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<
=
&
g« . Ozel yetenekli 6grencilerin egitimine yonelik bir ydnetmeligin hazirlanmast ve
== anaokulundan itibaren gegerli olacak sekilde yeni bir 6gretim programinin yapilmasi
E (MEB, 2014).
o)
—

. Ozel yetenekli dgrencilerin okul ortaminda zenginlestirilmis programlarla desteklenmesi

saglanmalidir.

. Ozel egitime ihtiyact olan bireylerin mesleki egitimlerinde yetenek ve becerileri dikkate
almarak istthdamina yonelik ¢aligmalar yapilmalidir. Bu dogrultuda cesitli istihdam
modellerinin yayginlagtirilmasina yonelik is birlikleri gelistirilmelidir.

20. Egitim Suras1
2021

. Ozel yetenekli égrencileri tanilama siirecinde yaraticilik ve/veya iiretkenlik becerileri
degerlendirme siirecine dahil edilmelidir (MEB, 2021).

Tablo 1de goriildiigh tizere, 6zel yeteneklilerin tanilanmasi, destek egitimleri
ve istihdamlariyla ilgili bircok ¢aligmanin yapilmas: stra kararlarinda yer almak-
tadir. Ancak 20 kavrami ya da 20 6grencilerle ilgili herhangi bir ifade, 6neri ya da
ima bulunmamaktadir. 20 ile ilgili bir tanimin, tanilamanin ve egitim siirecinin
herhangi bir yasal mevzuatin kapsami iceresinde olmamasi, 6grencilerin ve aile-
lerin omuzlarindaki yiikii her gegen giin artirmakta, kendilerini ifade edemeyen
ailelerin ve 6grencilerin okul ile olan baglar1 kopma noktasina gelebilmektedir (Fo-
ley-Nicpon ve Teriba, 2022). Konuyla ilgili gelismelerin siirekliligi de diistintildii-
giinde 20 bireylerin egitimiyle ilgili caligmalarin yapilmasinin 20 bireyler, onlarin
aileleri ve toplum i¢in bir zorunluluk haline geldigi goriilmektedir.

Tiirkiyede 6zel egitim hizmetlerinin yiiriitiilmesine yonelik hazirlanan ilk yo-
netmelik 1962 yilinda hazirlanan “Ozel Egitime Muhtag Cocuklar Yonetmeligi”
dir. Bu yonetmelikte 6zel egitimden faydalanacak bireyler giiglitk ya da engel du-
rumlarina gore simiflandirilmamigtir. Mevecut yonetmelik revize edilerek 18 Ocak
1968 tarih ve 12803 sayili resmi gazetede yaymlanmigtir. Buna gore; 6zel egitime
muhtag ¢ocuklar dort ana grupta toplanmustir. Birinci grupta bedensel 6zellikle-
ri yoniinden 6zel egitime muhtag olan ¢ocuklar (gorme giicliigti, isitme glicliigi,
dil 6zrii, ortopedik arizasi olan ¢ocuklar, stirekli gelisim gii¢ligli veya 6zel sag-
lik problemleri olan gocuklar) yer almaktadir. fkinci gurupta zihinsel 6zellikleri
yoniinden ozel egitime muhta¢ olan ¢ocuklar (iistliin zekalilar, tstiin 6zel yete-
nekliler, geri zekalilar, agir 6grenenler, ogretilebilir geri zekalilar, egitilebilir geri
zekalilar, ileri derecede geri zekalilar) bulunmaktadir. Uciincii grupta duygusal ve
sosyal olumsuzluklar1 yoniinden duygusal giicliigii, sosyal uyumsuzlugu, kiiltiirel
yoksuzlugu ya da korunmaya muhtag ¢ocuklar yer almaktadir. Dordiincii grupta
ise birden fazla 6zrii olan ¢ocuklar ifadesi kullanilarak 6zel egitime ihtiya¢ duyan
¢ocuklar tanimlanmustir. Dérdiincii gruptaki cocuklar tigiincti boliim 21.Maddede
“Bedensel, zihinsel, duygusal ve sosyal gelisimi ve Ozellikleri yiintinden iki ve daha
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fazla Ozrii olanlara birden fazla ozrii olan ¢ocuklardir. Diger bir deyimle hem kor
hem sagir hem geri zekdli hem felcli, bedence sakat, sosyal uyumsuz, zekdca iistiin
bedence oziirlii ve bunun gibi” ifadesi ile agiklanmistir. Bu madde 20 agisindan
oldukga dikkat ¢ekicidir. Ozel yetenekli 6grencilerin herhangi bir giigliik ya da en-
gel alanina sahip olabilecegi dilnyada akademik agidan yeni tartisilmaya baglan-
misken, bu yonetmelikte 6zel yeteneklilerin ayni zamanda bedensel engeli ya da
farkli engelleri bulunabilecegi 6ngoriilmils ve 6zel egitim hizmetleri kapsaminda
ele alinabilecegi ifade edilmistir. Fakat daha sonraki yillarda bu maddedeki zekaca
ustiin ifadesi ¢ikarilmis ve sadece birden fazla alanda engel/gticliik yasanilabilecegi
tizerinde durulmustur. 20 6grencilerin 6zel egitim hizmetlerinin her iki ayagin-
dan da faydalanabilmesine olanak saglayacak olan bu madde 20 bireylerin varlig:
fark edilmeden kaldirilmis ve bugiine dek sadece tek bir alana iliskin hizmetten
yararlanmalari seklinde siire gelmistir.

2018 yilinda son olarak yiiriirliige giren OEHY de 6zel egitime ihtiya¢ duyan
bireyler; zihinsel engelli, bedensel engelli, gorme engelli, isitme engelli, otizm
spektrum bozuklugu olan ve 6zel yetenekli bireyler olmak tizere 5 alanda sinif-
landirilmaktadir. OOG ve DEHB olan bireyler bu yonetmelikte agik¢a yer alma-
maktadir. Buna ragmen ¢ikarilan genelgeler ile bu gruptaki bireylerin kaynagtir-
ma/biitiinlestirme yoluyla egitim ihtiya¢larinin desteklenmesi saglanmaktadir. S6z
konusu yonetmelikte birden fazla yetersizligi bulunan bireyler de siniflandirmanin
disinda kalmistir. Ancak tigtincti boliimde birden fazla yetersizligi bulunan birey-
lerin egitim ihtiyaglarinin nasil karsilanacag: agiklanmustir. Bu noktada dikkat ce-
kici olan; bir bireyin birden fazla alanda yetersizligi bulunabilme olasiliginin dik-
kate alinarak ona uygun egitim desteginin verilmesi planlaniyorken; bir bireyin
ozel yetenek ile birlikte herhangi bir giigliigii/engeli bulunma ihtimalinin tamamen
gozden kagryor olmasidir. Oysaki 6zel yetenekli bireylerin asenkronik bir sekil-
de OOG, DEHB, OSB, duygusal ve sosyal bozukluklara ya da bedensel engellere
sahip olmasi miimkiindiir. Birden fazla alanda yetersizligi bulunan bireyler tim
yetersizlik alanlarinda desteklenme olanagina sahip iken; 20 bireyler herhangi bir
yasal mevzuatta yer verilmedigi i¢in ihtiya¢ duyduklar: 6zel egitim imkanlarindan
faydalanamamaktadir. Bu nedenle éncelikle 20 kavramnin tanimlanmast, 20 bi-
reylerin 6zelliklerinin ve egitim ihtiyaglarimin belirlenmesi, tanilama araglarinin
gelistirilmesi ve uygun egitim ortamlarinin yaratilmas: gerekmektedir.

Diinya geneline baktigimizda 20 kavrami, 20 bireylerin ihtiyaglari ve onlara
uygun egitim programlarinin gelistirilmesi son yirmi yildir arastirmacilarin ilgisi-
ni ¢eken konulardan biri olmustur (Assouline, Foley Nicpon ve Whiteman, 2010;
Baum ve Owen, 1988; Foley Nicpon, Allmon, Sieck ve Stinson, 2011; Parker ve
Johnsen, 2012). 20 bireylerin egitimi 6zel yetenek ile ilgili gelistirilen ¢aligmalarda
veya Ozel egitim bagliginda kendine yer bulmaktadir. Ornegin ABDde federal bir
yasa olarak yiiriirliikte bulunan IDEAda ABD’nin siyasal yapis1 geregi her eyalet
kendi biinyesinde federal yasa ile uyumlu olarak konuyla ilgili farkli uygulama-
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lar gelistirmekte ve i¢ mevzuat ¢ikarabilmektedir (Boser, 2019; Pereira, Knotts ve
Roberts, 2015). Bu nedenle 6zel yetenekliler bir eyalette 6zel egitim hizmetleri
kapsamu1 icinde iken; bagka bir eyalette ayr1 bir alan olarak degerlendirilmektedir.
ABDrnin eyaletlerinden biri olan Ohioda “Egitim Departmani Ozel Cocuklar Biri-
mi” 2002 yilinda distiin yetenekli cocuklara daha iyi egitim hizmeti sunmak i¢in bir
tavsiye kurulu olusturmustur. Ardindan 20 bireyleri daha iyi tanimak ve ihtiyag-
larini1 belirlemek igin “21.yy'da Ustiin Yeteneklilik: Bulgular ve Tavsiyeler Raporu”
yayinlanmustir. Bu raporda 6zel yetenekli ¢ocuklarin da herhangi bir engeli bu-
lunabilecegi, 6grenme giicliigli yasayabilecegi ve uygun miidahale yapilmadigin-
da bagarilarinin ortaya ¢ikamayacagi belirtilmistir. Ayrica 20 olan bu ¢ocuklarin
oOzel egitim hizmetlerinden faydalanabildigi ancak istiin yetenekliligi destekleyen
uygulamalarin siklikla g6z ard edildigi belirtilmistir (Ohio Department of Edu-
cation, 2002). ABDde 20 ile ilgili olarak yapilan pek ¢ok galigmaya ragmen 2005
yilindaki bir durum ¢alismasinda, 20 bireylerin eyaletler diizeyinde yeterince ta-
ninmadig1 ve okullardaki 6gretmenlerin 20 kavramina iliskin ortak bir anlayis
icinde olmadig ortaya konmustur (Ohios Twice-Exceptional Students: A Status
Study, 2005). Ciinkit ABDde 6zel yetenekli 6grenciler icin 6zel egitim hizmetleri
sunmay1 zorunlu kilan herhangi bir federal yasa bulunmamaktadir. Ancak 32 eya-
let kendi i¢inde 6zel yetenekli 6grencilerin 6zel egitim ihtiyaglarinin kargilanma-
s1i¢in gesitli mevzuatlar gelistirmistir (NAGC, 2013). Buna ragmen; ABD Egitim
Departmani 6zel yetenekli 6grenciler i¢in yapilan arastirma projelerini (Jacob K.
Javits distiin yetenekli 6grenciler egitim hareketi gibi) fonlamakta; aragtirmacilari,
politika yapicilari, bu alanda ¢alisan sivil toplum kuruluslarini desteklemekte ve
Ozel yetenekliler hakkinda ulusal raporlar hazirlamaktadir. ABDde yapilan ¢alis-
malar incelendiginde, bazi aragtirmacilarin 6zel yeteneklilik egitimi ile 6zel egitim
hizmetlerinin karsilikli olarak birbirini disarda biraktigini ortaya koydugu goril-
mektedir (Bianco, 2005; Foley Nicpon, Allmon, Siek ve Stinson, 2011). Ciinkii IDE-
Alya gore yapilandirilan 6zel egitim yasasinda engelli bir 6grencinin potansiyelini
gerceklestirmekten ¢ok 6zel egitim programlarindan bir fayda gérmesi énemlidir
(Johnson, 2003). Bu fayda smavlar1 gecebilecek yeterli diizeye gelmek olarak ka-
bul edildiginde 20 bireylerin yetenekleri maskelenebilir ve hi¢ kullanilmayabilir.
Crim, Hawkins, Ruban ve Johnson (2008) yeterli performans diizeyine ulagmada
OOG bulunan 6zel yetenekli bireylerin, sadece OOG bulunan égrencilere gore
daha az miidahaleye ihtiya¢ duydugunu belirtmektedir. Sadece OOG bulunan 6g-
rencilerin zayif oldugu alan desteklenmeye ¢alisilirken; giiclii yonleri goz ardi edil-
mektedir (Baum, Cooper ve Neu, 2001). Baum ve digerleri, 6zel yetenekli ve 6zel
egitim uzmanlarmin isbirliginin, 20 bireylerin akademik potansiyellerini, sos-
yal-duygusal gelisimlerini ve eksikliklerini desteklemek i¢in farklilastirilmis egitim
programlari ve hizmetlerinin énemine vurgu yapmustir. 20 bireylerin ihtiyaglarini
karsilamak i¢in farkli beklentileri ve hedefleri olan iki ayr1 egitim programinin bir
araya gelmesi gerekmektedir. Foley-Nicpon ve digerleri (2011) IDEAda belirtilen
on ii¢ engel alaninin on ikisinde 20 olabilmenin miimkiin oldugunu belirtmekte-
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dir. ABD Ozel Egitim Programlar1 Dairesi yiiksek bilissel kapasiteye sahip 6gren-
cilerin de engelleri olabilecegini ve IDEA kapsaminda degerlendirilip gerekli 6zel
egitim hizmetlerinden faydalanmasi gerektigini kabul etmektedir. Bu dogrultuda
yaymladigr belge ile bilissel yeteneklerine bakilmaksizin tiim 6grencilerin engel
alanlarinin bulunabilecegini ve buna gore degerlendirilmesi gerektigini belirtmis-
tir (Musgrove, 2015). Bu belge ABD Ozel Egitim Programlar1 Dairesinin resmi ola-
rak 20 bireylerin varligini kabul ettigini, tanilama siirecinin 6nemini ve buna bagl
olarak gerekli 6zel egitim olanaklarindan yararlanmalar1 gerektigini agik¢a ortaya
koymaktadir. Roberts, Pereira ve Knotts (2015) tarafindan ABD'deki tiim eyaletle-
rin 20 yasal mevzuatlarini, politikalarini ve uygulamalarini inceleyen arastirmada
sadece Colorado, Kuzey Carolina, Minnesota eyaletlerinde 20 kavraminin dogru-
dan egitim politikalarinda yer aldig1 gériilmiistiir. ABD'de 20 6grencilerin egitim
ihtiyaglarina yonelik hazirlanmis herhangi bir yasal zorunluluk bulunmamasina
ragmen on bir eyalette 20 bireylerden 6zel yeteneklilere yonelik yasal mevzuat
icinde bahsedilmis; yedi eyalette ise 6zel egitim mevzuatinda yer verildigi ortaya
konmugtur. Burada 20 kavrami dogrudan kullanilmamis olup; zel yetenekli 6g-
rencilerin de ¢esitli nedenlerden 6grenme sorunlar1 yasayabilecegi belirtilmistir.
Maryland eyaleti ise 20 alaninda tiim diinyaya 6rnek teskil edecek diizenlemeler
ve faaliyetler gergeklestirmektedir. Eyalet yasasinda 20 kavrami dogrudan kulla-
nilmakta, 20 6grencilerin egitim programlarinin ve tanilama siireglerinin gelisti-
rilmesinin zorunlulugu ifade edilmektedir (Foley-Nicpon ve Teriba, 2022). Burada
bulunan Montgomery okullar1 bélgesinde ilk, orta ve lise diizeyinde sadece 20 6-
rencilere yonelik egitim hizmetleri sunan devlet okullar1 bulunmaktadir. ABDde
20 bireyleri anlamaya ve bilimsel bir temele oturtmaya yonelik énemli adimlar
atilmis olsa da uygulamada hala 6nemli zorluklar bulunmaktadir.

20 ile ilgili ¢aligmalar sadece ABD ile siirl degildir. Almanya, Avustralya,
Suudi Arabistan, Cin, Singapur gibi farkli iilkelerde de 20 ile ilgili ¢aligmalar mev-
cuttur. Ornegin Almanya ve Avustralyada da 6zel yetenek politikalari bulunmakla
birlikte uygulamalar bir eyaletten digerine degismektedir. Ayrica her ne kadar 20
kavramu yasal olarak kullanilmasa da 20 égrencileri tanilamaya, psiko-sosyal ge-
lisimlerine ve miidahale yontemlerine yonelik arastirmalar yapilmaktadir (Fischer
ve Miiller, 2014; Ronksley-Pavia, 2015; Beckmann ve Minnaert, 2018). Politika
noktasinda Hollandada biraz daha ileri gidilmis ve 20 égrencilerin egitimine y6ne-
lik 6gretmen egitimi programlar1 uygulanmaya baslanmistir (Van Gerven, 2018).
Ingilterede de 20 ogrencilerle ilgili yasal bir mevzuata rastlanilmamis; ancak iini-
versitelerin ve sivil toplum kuruluslarinin igbirligi ile 20 6grencileri desteklemek
icin cesitli girisimlerin yapildigi goriilmiistiir. Ornegin; Ingilterede 2eMPower
kurulusu dogrudan sadece 20 6grencilere yonelik destekleyici egitim ¢aligmala-
11 yiiriitmektedir (Evans, 2017). Ozel yetenekli 6grencilere yonelik aragtirma ve
egitim calismalarina olduk¢a 6nem veren Singapurda dogrudan 20 &grencilere
yonelik bir yasal mevzuat ya da egitim politikas: bulunmamasina ragmen, egitim
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siireclerinde 20 bir égrenci ile kargilasiimast durumunda gerekli egitim hizmeti
sunulmasina yonelik tedbirler alinmistir (Neihart ve Teo, 2013). 20 ile ilgili fark-
I1 caligmalarin yapildig: tilkelerden biri de Suudi Arabistandir. Suudi Arabistan,
egitim siireclerinde, kendi kiiltiirel alt yapisini dikkate alarak ABDdeki veya Avru-
padaki uygulamalardan farkli bir tutum ortaya koymustur. 20 politikasi olusturu-
lurken kiltiirtin ve degerlerin olduk¢a 6nem tasidigini savunan Suudi Arabistana
gore paydaslarin politikaya nasil katilacagi, politikayr nasil uygulayacag: sorulari,
sosyo-kiiltiirel baglama uygun olarak ele alinmalidir (Alquraini, 2010). Ornegin,
¢ocuklarin etiketlenmesi Suudi Arabistana gore bir deger sorunudur. Bu durum
onlarin kendilerini gizlemelerine ya da yeteneklerinin maskelenmesine yol aga-
bilecek bir durumdur. Dolayisiyla kiiltiirel farkliligin dikkate alindig: bir anlayisla
20 kavraminin tanimlanmasi ve kapsamli bir tanilama siirecine ihtiya¢ duyuldugu
ifade edilmistir (Baldwin vd. 2015; Yssel, Adams, Clarke ve Jones, 2014). Buradan
hareketle Suudi Arabistanda 20 &grencilere yonelik politika gelistirme siirecini
baslatmak icin Mohammed (2018) tarafindan tavsiye niteliginde bir eylem plani
ortaya konmustur.

Ozetle, diinyanin birgok yerinde yapilan politikalar, strateji gelistirme calig-
malar1 ve onlarin temelini olugturan bilimsel aragtirmalar gostermektedir ki 20
bireylerle ilgili biiyiik bir bosluk ve karmasa yasanmaktadir. Konuyla ilgili bircok
tilke farkli tutum gelistirse de kavramin paradoksal yapist uygulamada problemlere
yol agmaktadir. Farkl: {ilkelerde gelistirilen politika ve stratejiler yol gosterici ol-
makla birlikte her tilkenin kiiltiirel ve sosyo-politik alt yapist ile kendi politikasini
tiretecedi bir gercektir. Bu konuda Tiirkiye'nin, 6zel yetenekli bireylerle ilgili kokli
bir ge¢misinin olmasi ve 6zel egitim hizmetlerine iliskin alt yapisi nedeniyle kendi
yolunu ¢izmesinin daha kolay oldugu disiintilmektedir.

SONUC VE ONERILER

20 bireylerle ilgili politika gelistirme caligmalari degerlendirildiginde, 20
kavraminin ontolojik ve epistemolojik alt yapisina bagl olarak, kavramin stirekli
gelisen, zenginlesen igerigi sebebiyle bir taniminin yapilamamasi ve ortaya ¢ikan
kavram karmagasinin devam etmesi (Assouline ve Foley Nicpon, 2007; Assouline,
Foley Nicpon ve Doobay, 2009; Foley Nicpon vd. 2011); 20 bireylerle ilgili politika
gelistirme stirecinde 6zel yeteneklilerin egitimi alaninin mi yoksa 6zel egitim ala-
ninin mu itici gii¢ olacagy; ya da her iki alanin ortak ¢alismasi ile mi gerceklesecegi
sorularinin netlik kazanmamasi (Foley Nicpon vd. 2011); 20 ile ilgili olarak etkili
strateji ve yontemlerin eksikligi (Crim, Hawkins, Ruban ve Johnson, 2008) ve 6g-
retmenlerin yeterli bilgi ve beceriye sahip olmamasi gibi sorunlarin giincelligini
korudugu goriilmektedir (Assouline vd. 2010). 2O'ye iliskin bilimsel aragtirmala-
rin artmast, 20 politikasinin gelistirilmesi ve yasal mevzuatlarda yer alma siirecini
hizlandirmasi ve yol haritast olusturmasi bakimindan 6nem arz etmektedir (Fo-
ley-Nicpon ve Teriba, 2022).
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Yukarida 20 ile ilgili genel olarak ifade edilen sorunlara bakildiginda éncelik-
li olarak sorunun tanimlanmasi, konuya iligkin bir politika tiretilmesi hususunda
yasal ve bireysel alt yapinin degerlendirilmesi, alternatif ¢6ziim yollariyla birlikte
kamuoyunun olumlu olumsuz tepkilerinin tespiti (Universite, MEB, sivil toplum
orgiitleri vb.), uygulama yapilmasi durumunda ¢ikabilecek olasi risklerin ve mali-
yetin ortaya konulmasi, bireysel ve toplumsal fayda analizinin yapilmas: gerektigi
gorilmektedir.

Sonug olarak, 20 ¢ocuklarla ilgili, dinyann farkl: tilkelerinde (ABD, Alman-
ya, Avustralya, Singapur, Cin, Suudi Arabistan, Hollanda...) ¢alismalar yapildig,
bazi iilkelerde bu siirecin yasal mevzuatla yiirtitilirken bazilarinda sivil toplum
orgiitleri ya da cesitli kurum ve kuruluslarca desteklendigi goriilmektedir. Ayrica
konuya iliskin ¢aligmalar da problemi mesru kilmaktadir. Dolayisiyla problemin
¢6zlimii i¢in oncelikle uygun yasa ve yonetmeliklerin ¢ikarilmas: gerekmektedir.

2Qye iliskin yurt disinda yapilan aragtirmalar analiz edildiginde 6zel yetenek
alan1 ve giiglitk/engel alaninin birlikte yer aldig1 gergegi ortaya ¢ikmaktadir. Tiirki-
yede de giigliigii/engeli olan ¢ocuklar ya da 6zel yetenekli ¢ocuklarla ile ilgili yasal
diizenlemeler hali hazirda bulunmaktadir. Eksik olan bu iki farkli alanin 6zellik-
lerine ayni1 anda sahip olan 20 ¢ocuklarla ilgili caligmalardir. MEB diizeyinde 20
ogrencilere yonelik heniiz resmi bir ¢aligma yapilmamugtir. Ote yandan son yillarda
alan yazinda 20 ile ilgili caligmalarin yapilmaya baslandigi, sayisinin ve kapsami-
nin her gegen giin artt1g1 goriilmektedir. MEB, 6zel egitim ihtiyac1 olan bireylere
sunulacak egitim ve ogretim hizmetlerini, Ozel Egitim ve Rehberlik Hizmetleri
Genel Midiirligii (OERHGM) catisi altinda yonetmelik ve yonergelerle belirle-
migti. OERHGM biinyesinde yer alan Ozel Yeteneklilerin Gelistirilmesi Daire
Bagkanliginin ve Ozel Egitim ve Kaynagtirma Daire Bagkanliginin ayni genel mii-
diirliik catisi altinda yer almis olmasi, her iki daire bagkanliginin kesisim kiimesini
olugturan 2Q'ye iligkin yasal mevzuat hazirlama noktasinda daha kolay yol alina-
bilecegini gostermektedir.

1739 sayili MEB Temel Egitim Kanunu Tiirk Egitiminin Genel Amaglar1 Mad-
de 2de biitiin fertleri, “beden, zihin, ahlak, ruh ve duygu bakimlarindan dengeli ve
saglikl sekilde gelismis bir kisilige ve karaktere, hiir ve bilimsel diisiinme giiciine,
genis bir diinya goriisiine sahip, insan haklarina saygily, kisilik ve tesebbiise deger
veren, topluma kars1 sorumluluk duyan; yapici, yaratic: ve verimli kisiler olarak
yetistirmek”; Madde 3’te ise “ilgi, istidat ve kabiliyetlerini gelistirerek gerekli bilgi,
beceri, davranislar ve birlikte is gorme aliskanlig1 kazandirmak suretiyle hayata ha-
zirlamak ve onlarin, kendilerini mutlu kilacak ve toplumun mutluluguna katkida
bulunacak bir meslek sahibi olmalarini saglamak” seklinde ifade edilmistir. Ayn1
kanunun ikinci boliim Madde 8'de “6zel egitime ve korunmaya muhta¢ ¢ocuklari
yetistirmek i¢in 6zel tedbirler alinir” ifadeleri yer almaktadir. Temelde bu ¢ocuk-
larin egitim haklarinin dolayli olarak zaten giivence altina alindigi ama detayli ve
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acik¢a ifade edildigi yonetmelik ve yonergelere ihtiya¢ duyuldugu diigiiniilmekte-
dir. Ancak bu sekilde 20 ile ilgili calismalarin yapilmasi miimkiin olacaktir.

Ayrica, 20'ye iligkin problemin, MEB OEHY de yer alan temel ilkelere de uy-
gun olmasi, konunun mesru bir zeminin bulundugu géstermektedir. Yasal zemi-
nin yani sira konuya iliskin ¢6ziim onerilerinin bireysel ve toplumsal anlamda da
fayda saglayacagina inanilmaktadir. Ornegin Singapurda, 20 égrencilere yonelik
yapilan ebeveyn, 6gretmen, 6grenci iletisimi merkezli uygulamalar, 6grencilerin
motivasyonunu ve akademik 6z yeterliliklerini gelistirdigini gostermektedir (Ne-
ihart ve Teo, 2013; Wang ve Neihart, 2015). Yasal tanim ve tanilama ile birlikte,
¢6zlim Onerilerinin hem bireyin hem de ailenin omuzlarindaki yiikii hafifletece-
i, toplumun yer {istii zenginlik kaynag: olarak ifade edilen ¢ocuklarin refah ve
mutlulugunu artiracagi, sosyal, kiiltiirel ve ekonomik kalkinmaya da destek olacag1
unutulmamalidir.

Sonug olarak, 20 ile ilgili alayazin tarandiginda alanda deneysel ve teorik bir-
ok ¢aligmanin yer aldigi, dolayisiyla 20 kavraminin megru bir kavram oldugu
sonucuna varilmigtir. Konuya iliskin yapilan analizde yonetmelik ve yonergelerde
mevzuata iliskin alt yapinin hazir oldugu ve mevcut mevzuatlarla tutarlilik goster-
digi ve yapilacak diizenlemelerle bireysel ve toplumsal anlamda fayda saglanacag1
diistintilmektedir. Kavramin yapisi geregi tasidig celiskili ve karmagik durum, ta-
niminin yapilmasini zorlastirmakta ve konuyla ilgili bilimsel ¢alismalarin stirekli
degismesi ve gelismesi kavramin tekrar tekrar ele alinmasini zorunlu kilmaktadir.
Tiim bu zorluklara ragmen her tiirlii degisim ve gelisim géz 6niinde bulundurula-
rak 20'ye iliskin aragtirmalar yogunlastirilmali ve Ek-1de énerilen yol haritasina
benzer yasal siire¢ bir an dnce baglatilmalidir.

Cikar Catismasi

Makalenin yazarlar1 arasinda, calisma kapsaminda herhangi bir kisisel ve finansal
¢ikar ¢atigmasi bulunmamaktadir.

Yazar Katkis1

Katki Diizeyi: 1.Yazar % 35- 2.Yazar %35- 3.Yazar %30
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Ek-1. 20 Politikasi Icin Yol Haritas:

. ao S, . Milli Egitim .
Siire Asamalar Universite Milli Egitim Bakanlig: Miidiiliikleri Okul /BILSEM
Universitelerle 20 kuramsal
alt yapisinin olusturulmas:
20 kavraminin agiklan- igin iy birligi yapilmas:
. 20 galisma kurulunun olustu-
masi, ortak bir tanimin .
. . rulmasi (program gelistirme
yapilmasi, 20 6grenci- . .
o uzmany, 6zel yetenekliler
lerin 6zelliklerinin ve . o
ST alaninda uzman, 6zel egitim
egitim ihtiyaglarmin §
belirlenmesi uzmani, pdr uzmanu, psiko-
Akademik ¢alg- log, psikiyatrist, bilsem 6gret-
E. | malar, kuramsal meni, 6zel egitim 6gretmeni,
- alt yapinin temel egitim 6gretmeni) -
hazirlanmas:
20 égrencilerin tanilama
siirecinin belirlenmesi
MEB 20 ¢aliyma kurulu- | BILSEMlerde ozel yetenekli
na rapor sunulmasi tanusi almis 6grencilerin 20
agisindan degerlendirilmesi
ve tespit edilmesi
MEB OERHGM Egitim
Politikalar1 Daire Bagkanligt
koordinesinde Ozel Yetenek-
20 Egitim 20 Egitim Programinin lilerin Gelistirilmesi Daire
=S Politikasinin gelistirilmesi icin MEB ile | Baskanligi ve Ozel Egitim ve - -
o gelistirilmesi is birliginin saglanmasi Kaynastirma Daire Baskanhigi
is birligi ile 20 egitim politi-
kasinin gelistirilmesi ve yasal
alt yapinin hazirlanmasi
20 egitim
Politikanin diger bakanliklar- 20 E.gltl-m}‘,"(?lltl- ?E)lmkasmm .
A R, kas ile ilgili Ilge Ogretmen, veli
la ve Milli Egitim Midiirlik- A .
leriyle paylagilmast MEM ve okullarin | ve diger 6nemli
. bilgilendirilmesi paydaslarla
Egitim paylagilmasi
politikasinin
duyurulmasi 20 alisma kurulu tarafindan
ana paydagslara (idareci/
6gretmen /veli/6grenci)
yonelik egitim modiillerinin
hazirlanmasi
29 .farkmdahk 20 farkindalik egitim
egitim P
—_ PR modiillerinin hazirlanma
% | modllerinin siirecinde 20 galigma
o hazirlanmasi e Ilgili alan 6gretmenlerine 20 farkindalik
kuruluna danigmanhk > . - o S »-
apilmast (bilsem 6gretmenleri, 6zel egitimleri ile ilgili | 20 farkindalik
yap egitim 6gretmenleri, sinif organizasyon ve egitimlerine
ogretmenleri, okul psikolojik | gerekli alt yapinin | katilacak
danigmanlari, oncelikli olmak | saglanmasi, Ogretmenlerin
Farkindalik egi- iizere) yonelik 20 farkindalik | Egitimlere tespiti
timlerinin diizen- egitimlerinin verilmesi katilan yonetici ve | Farkindalik
lenmesi (idareci, 6gretmenlerden egitimleri igin
gretmen ve diger il/ilge kurullart gerekli alt ya-

paydaglar)

olusturarak veli
6grenci ve diger
paydaslara yonelik
bilgilendirme
galismalarinin
yapilmasi

pinin hazirlan-
masi, duyurulan
yapilmasi ve
katilimin
saglanmasi
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20 Egitim Programin pilot uygula- Yilda ikd kez y?rmde - l.eme Sahadan gelen Pilot galigma
—_ . . . Programin degerlendiril- g . nin yapilarak
% | Programi Pilot masinda ve degerlendiril- K . . . geri bildirimlerin - L
A . o mesi ve revize edilmesi igin . degerlendirilme
B Uygulama ve mesinde uzman destegi- . - . Bakanliga rapor . L
P . s elde edilen verilerin analiz olgeklerinin
degerlendirme nin saglanmasi R . olarak sunulmasi
edilmesi kullanilmast
20 Egitim ) ) . 20 Egitim 20 Egitim
— P Programun revize edilme- | 20 Egitim Programinin Programinin Programinin
= rograminin . P . N :
A A . . sinde uzman desteginin yeniden diizenlenmesi ve uygulanmasinin okullarda ve
v revize edilmesi ve N s + N
saglanmasi yayginlastirilmasi ve takibinin BILSEM’lerde
yayginlastiriimast
yapilmasi uygulanmasi
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POLICY RECOMMENDATION FOR TWICE EXCEPTIONAL (2E)
STUDENTS IN TURKEY

ABSTRACT:

The concept of twice exceptionality is defined as individuals having disability
or experiencing difficulties in at least one area along with their giftedness or talent.
Twice exceptionality includes giftedness/talent and, paradoxically, having one of
the conditions such as specific learning disability, attention deficit and hyperacti-
vity disorder, autism spectrum disorder, social emotional development disorder,
speech or language disorder at the same time. Researches started in the 1980s have
shown that gifted students also have various disabilities or difficulties and therefore
may experience learning difficulties. Thus, it has become important to identify the
students in this group, which is conceptualized as twice exceptional, to determine
their educational needs and diagnostic process, and provide an education program
including both giftedness/talent and special education areas. In some countries
(the USA, Australia, Germany, the Netherlands, Saudi Arabia, Singapore, China,
etc.), as a result of theoretical background and field studies, legal regulations have
been made and appropriate education programs are provided to support twice ex-
ceptionals. In Turkey, there is no any legal regulation for this group although it is
guaranteed by various laws that every individual is provided with the education
they need. There is a great need for both scientific researches and developing an
educational policy to foster legislation process. The main aim of the study is to
make a policy recommendation for the education of twice exceptional students.
Accordingly, the current situation of this field has been revealed and suggested
recommendations. Regulatory impact analysis has been used as a method of the
research, which is defined as describing the problem, determining whether or not
to regulate, possible positive and negative effects as a result of regulation and its
social added value. By that of, concept of twice exceptional based on the current si-
tuation of giftedness and talent is tried to be explained, legal regulations in Turkey
for both gifted students and students in need of special education are analyzed, the
risks/opportunities for twice exceptionals due to the regulations are discussed and
a road map is proposed.

Keywords: Twice Exceptionality, Educational Policy, Gifted And Talented,
Special Education.
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TURKIYE'DE iKi KERE OZEL (20) OGRENCILERE YONELIK
EGITIM POLITiKASI ONERISI

0z:

Iki kere 6zel kavramy, bireylerin 6zel yetenek ile birlikte en az bir alanda engel
durumuna sahip olmasi ya da giiglitkk yagamasi olarak tanimlanmaktadir. Iki kere
0zel kavramu {istiin zekayi/yetenegi ve es zamanli olarak 6zel 6grenme giicliigii,
dikkat eksikligi ve hiperaktivite bozuklugu, otizm spektrum bozuklugu, sosyal
duygusal gelisim bozuklugu, dil konusma bozuklugu gibi durumlardan birine de
sahip olmay1 icermektedir. Diinyada 1980li yillarda baslayan arastirmalar 6zel ye-
tenekli 6grencilerin de ¢esitli engel ya da giigliiklere sahip oldugunu ve dolayisiyla
ogrenme giicligli yasayabildigini gostermistir. Bu nedenle iki kere 6zel olarak kav-
ramsallasan bu gruptaki 6grencilerin tanilanmasi, egitim ihtiyaclarina iligkin sii-
recin belirlenmesi ve 6zel yetenek alani ile 6zel egitim alanini kapsayan bir egitim
programinin hazirlanmasi 6nem kazanmustir. Bazi iilkelerde (ABD, Avusturalya,
Almanya, Hollanda, Suudi Arabistan, Singapur, Cin...) konuya iliskin ¢alismalar
yiriitildiigii gibi yasal diizenlemeler de yapilarak iki kere 6zel ¢ocuklarin egitim
faaliyetlerine iligkin siire¢ baglatilmistir. Tiirkiyede her bireye ihtiya¢ duydugu egi-
tim hizmetinin verilmesi anayasa ve ¢esitli kanunlar ile glivence altina alinmis olsa
da heniiz bu gruptaki 6grenciler i¢in herhangi bir yasal diizenleme bulunmamak-
tadir. Bu diizenlemelerin yapilabilmesi i¢in hem alanda ¢aligma sayisinin artma-
s1 hem de yasal mevzuat siirecine iliskin politikalar iiretilmesi gerekmektedir. Bu
aragtirmanin amaci da iki kere 6zel bireylerin egitimine iligkin politika onerisin-
de bulunmaktir. Buradan hareketle ¢alismada iki kere 6zel alanina iligkin mev-
cut durum ortaya konmaya calisilmis ve onerilerde bulunulmustur. Arastirmada
diizenleyici etki analizi yontemi kullanilmistir. Diizenleyici etki analizi konuya
iliskin olarak sorunun tanimlanmasi, diizenleme yapilip yapilmayacaginin tespiti,
diizenleme neticesinde muhtemel olumlu olumsuz etkiler ve diizenlemeye iliskin
toplumsal katma deger seklinde ifade edilmektedir. Bu dogrultuda arastirmada
Ozel yetenek ile ilgili mevcut durumdan hareketle iki kere 6zel kavraminin tanimi,
Tiirkiyedeki 6zel yetenekli 6grencilere ve 6zel egitim ihtiyaci bulunan 6grencilere
yonelik yasal diizenlemelerle ilgili durum analizi, iki kere 6zel alanna iligkin dii-
zenlemelerin olusturdugu riskler/firsatlar ve Oneri olarak bir yol haritas: ortaya
konmaya ¢alisilmigtir.

Anahtar Sozciikler: Iki Kere Ozel, Egitim Politikast, Ozel Yetenekli, Ozel Egitim.
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INTRODUCTION

The concept of twice exceptional (2E) includes giftedness and simultaneously
at least one other condition such as specific learning disability (SLD), attention
deficit hyperactivity disorder (ADHD), autism spectrum disorder (ASD), social
emotional development disorder, and speech-language disorder. This situation ca-
uses gifted individuals to experience learning problems and prevents them from
achieving the expected performance and success, which has been seen as a pa-
radox by some educators and academics. The paradox in the concept of 2E has
brought about debates on the existence of 2E individuals and first field studies at
John Hopkins University in the 1980s supported the coexistence of giftedness and
learning difficulty. In 2011, comprehensive empiric studies on 2E individuals con-
ducted by Foley-Nicpon et al. provided data that “gifted students can also have any
disability, disorder or difficulty” (Baum & Owen, 2004; Nicpon et al., 2011; Trail,
2010). The partial acceptance of the 2E individuals through researches has raised
the questions such as “How can the concept of 2E be defined?”, “How to diagnose
2E indivuals?”, “What is needed for the education of 2e students “. This change has
made it compulsory for countries to develop policies and strategies regarding 2E
and legal regulations have been made in some countries. Although special educa-
tion policies have been updated in Turkey based on the developments in the world
and scientific studies on special education; furthermore, the rights of individuals
in need of special education have been secured by laws, a legal step has not yet been
carried out for 2E students. Therefore, the aim of the study is to provide recom-
mendations for the planning and execution of the process for the education of 2E
students and the preparation of the legal background.

Article 26 of the United Nations Universal Declaration of Human Rights and
Article 28 of the Convention on the Rights of the Child, which have been accepted
by many countries, emphasize that every child should receive education in line
with his needs and characteristics. Here, it is emphasized that the education should
allow the child to fully develop his personality (Tiirkiye Cumhuriyeti Anayasas,
1982). Countries that accept this declaration accept all kinds of remedial programs
and educational activities to be offered to children with normal development, gif-
ted ones and children in need of special education in this respect, the declaration,
comprising the education of all children, also promotes the education of 2E child-
ren in accordance with their interests and needs. Special education policies have
been updated in Turkey and the rights of individuals in need of special education
have been secured by law due to the developments and scientific studies on special
education around the world. Thus, gifted students who are considered within the
scope of special education and students with learning difficulties, disorders or di-
sabilities because of various reasons are provided with educational support in the
tield they need. While this support is aimed at developing and maximizing their
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existing potential and abilities for the gifted, it is aimed at supporting and strengt-
hening their learning in the area where students in need of special education have
problems. However, students with 2E, both gifted and in need of special education,
benefit from only one pillar of this system because these students are mostly di-
agnosed as either gifted or individual with special needs in a single field and also
ignored or under recognized that they can be involved in both fields at the same
time. On the other hand, there is no legal legislation, policy, practice, or education
program for individuals with 2E to receive gifted and special education support
simultaneously, even if they are recognized in both areas. Therefore, the aim of
the study is to provide recommendations for the planning and execution of the
process for the education of 2E students and the preparation of the legal ground.
In this way, it will be possible for every child to receive the education they need,
which is one of the most fundamental human rights and guaranteed by law. In this
study, based on the legal regulations and practices in the fields of both giftedness
and special education, which constitute the field of 2E, a road map is presented that
includes the recognition of 2E individuals, providing education programs approp-
riate to their needs and supporting with legal regulations.

CURRENT STATE OF GIFTEDNESS

Due to different approaches to giftedness and talent, conceptual confusion has
emerged and in literature, there are various terms and definitions addressing gifted
and talented. In this study, the concept of gifted is used including the term of talen-
ted in order to prevent conceptual confusion and ensure linguistic unity with the
legislation of the Ministry of National Education (MoNE).

In order to develop an educational policy for 2E individuals, it is necessary to
explain the developments regarding the concept of giftedness, the legal rights offe-
red to gifted individuals, educational practices and underlying theories of gifted-
ness. The studies developed by theorists such as Renzulli and Tannenbaum about
giftedness are capable of enriching and diversifying the studies while structuring
the education of both gifted and 2E individuals. Renzulli (1986) explains gifted-
ness as a combination of above average ability, motivation and creativity. According
to Renzulli, the gifted individual has three sets of characteristics that interact with
each other that are general and special ability, creativity and motivation clusters.
General abilities are word fluency, verbal and numerical reasoning, abstract thin-
king, fast, and selective recall of information. Special talents are classified as talents
in the arts including painting, dance, music and theatre, and talents in technical
fields such as mathematics, science and chemistry, etc. Creativity, the second of the
clusters of characteristics, involves the ability to form new ideas and use it in sol-
ving new problems. Motivation is the ability to undertake superior work and tasks.
The characteristics in the creativity and motivation clusters are variable and can
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be developed with appropriate training, whereas the above-average ability cluster
is permanent (Sentiirk & Kefeli, 2019). Renzulli emphasizes that each ring alone
is not enough to be superior, and that there must be a common cluster formed by
the three. Renzulli also states the concept of giftedness includes different variables
other than IQ and it is possible to be deficient in certain areas while excellent in ot-
hers, which is very important for understanding and explaining the concept of 2E.
In Tannenbaum’s Starfish Giftedness Model, five factors, called general and specific
ability, non-intellectual factors, environmental factors and luck, must be present
for an individual to be gifted. Each of them is necessary but not sufficient on its
own to constitute giftedness. Therefore, the combination of four factors does not
mean anything without the fifth one. Tannenbaum emphasizes the need of other
components except IQ scores to define giftedness (Demirel & Sak, 2011). Accor-
ding to Tannenbaum (2000) giftedness should be identified within the educational
process instead of first diagnosing and then educating the gifted students. That is
an important point for the identification of 2E students. As it is known, the disa-
bility or difficulty of 2E students, such as ADHD, can mask giftedness. Therefore,
observations during the school life and cooperation between teachers and parents
are very important.

In the Regulation of Giftedness by MoNE in Turkey, giftedness is defined as an
individual who comprehends more quickly than his peers, has leadership qualities,
leads in the fields of creativity and art, has special academic skills, can understand
abstract thoughts better than his peers, likes to act independently in line with his
interests and performs at a high level (MoNE, 2007). In the same regulation, the
distinguishing characteristics of the gifted students are listed as follows:

1. Being ahead of peers in all areas of development,

2. A constant hunger for learning and knowledge,

3. Curiosity,

4. Rich vocabulary,

5. Quick learning, comprehension and retention,

6. Generalizing, abstracting and transferring the knowledge to other fields,
7. Use qualitatively different problem solving and learning strategies,

8. Establishing a relationship between seemingly unrelated processes,

9. Creativity,
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10. Independent work,

11. Determination and perseverance,

12. To be sensitive to the feelings, thoughts and needs etc. of others,
13. Expressing oneself clearly,

14. A sense of humour,

15. Self-examination and self-criticism.

In addition to these characteristics, it is known that behaviours such as prefer-
ring to work individually, avoiding cooperation, having a stubborn structure, being
disorganized and messy in matters (e.g. clothing and room) seen as unnecessary,
facing situations arising from excessive emotionality due to developed sense of jus-
tice and compassion, acting indifferent because of getting bored routine, and not
caring make life difficult for gifted children (Sentiirk, 2019). Considering the char-
acteristics of gifted students and the differences that make life difficult, it is seen
that the education offered to them should also be differentiated.

Turkey has an ancient culture regarding the education of gifted children. Ni-
zamiye Madrasas in the Seljuks and Enderun School in the Ottoman Empire were
concrete examples of the education of gifted children in the historical process. The
Enderun School, which is the inspiration of practices for the education of gifted
students in many developed countries today, formed the administrative, scientific
and artistic staff of a 600-year empire (Kurnaz, 2014). In the Republican period,
the first practice in the field of gifted education was adopted in 1929 as Law No.
1416 “Law on Students to be Sent to Foreign Countries” (MoNE, 2014). With this
law, also known as the law of Idil Biret-Suna Kan, still valid, 1dil Biret and Suna
Kan, who were identified as having specific talents in the field of music, were sent
abroad to take music education at the Paris Conservatory in 1948 (Ataman, 2004).
Based on the article “special education schools and special classes can be opened”
in the “Regulation on Children in Need of Special Education”, which entered into
force in 1962, the application of upper special class, identical ability clusters, iden-
tical ability classes in Ankara Ergenekon Primary School (Kilig, 2015; Ozmen &
Komiirlii, 2013; Citil, 2018); in line with the decisions of the 7" National Educa-
tion Council (1962), Ankara Science High School was opened in 1963 in order to
educate gifted students in the fields of science and mathematics; Anatolian high
schools in the 1970s, Turkish Education Foundation Private Inang High School
(TEVITOL) opened in the 1990s and many non-governmental organisations were
founded for the education of gifted students. In the 2000s, Science and Art Cen-
ters (SAC), the first of which was opened in Ankara in 1995, were expanded and
at least one was opened in every province. Today, the number of SACs in Tur-
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key has increased to 279, providing special education services to approximately
sixty-eight thousand gifted students (MoNE, 2022). In addition to these centers,
the High Council of Science and Technology published the “Strategic Plan for the
Education of Gifted Individuals 2013-2017”, and MoNE (2015) issued a “Support
Education Circular” to support students not benefit from this education, making
it compulsory for schools with students diagnosed as gifted to open support edu-
cation classes for these students (Kefeli, 2019). When we have an overall looking
at the planning and implementation of gifted education in Turkey it is seen that
there are many different policies, legal regulations and diagnostic tools have been
developed, quality and quantity problems about educators and experts have been
tried to be eliminated, studies have been carried out on applied educational models
and programs, and scientific research and academic studies have been supported
and continued. However, among all these developments, plans and practices, there
has not yet been a recommendation or a study process relating 2E students. Con-
sidering that the studies on 2E started towards the end of 1970s in the world, it is
thought that the lack of policy, legal legislation and program studies on the issue in
Turkey constitutes great losses for both the individual, society and the country. For
this reason, it is necessary to take action as soon as possible to prepare legislation
starting from the definition of the subject, to raise awareness through workshops,
in-service trainings and to make policies regarding the diagnosis and education
process.

WHAT IS 2E?

When the international literature has been searched, it is seen that different
terms such as “dual exceptional’, “gifted handicapped’, “gifted students with learn-
ing difficulties” are used to refer to individuals with 2E. However, the term “twice
exceptional” has been the concept agreed upon by the National 2E Community
of Practice (2eCoP) to express 2E individuals and a common definition has been
developed. Furthermore, the national literature is also analysed and found that the
term “twice exceptional” is mostly used to describe individuals who have learn-
ing difficulties, disorders or disabilities along with giftedness. It is absolutely so
important to agree on an expression in order to create a common language in the
literature on 2E, which is a new concept for Turkey, and to prevent concept con-
fusion. However, the concepts of giftedness and special education, which are the
basic components of the 2E, should be taken into consideration. Considering that
2E individuals form the common cluster of these two special domains and have
the characteristics of two special domains at the same time, it is thought that the
concept of “twice exceptional” will be more appropriate instead of the expression
“twice different”. Thus, without using a discriminative or labelling expression, a
simple and holistic meaning that includes both giftedness and special education
areas has emerged.
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It is seen that the first studies on 2E, which is largely agreed upon in the interna-
tional literature, started in the USA in the 1970s. In this period, the concept of 2E
was used for the first time in the book “Providing Programs for the Gifted Handi-
capped” (Assouline & Whiteman, 2011); and also the existence of 2E children was
indirectly mentioned in the “Education for All Handicapped Children Act” (1975)
and exemplary practices were included. In the 1980s, with the developments in
gifted theories, it was revealed that it was not enough to define giftedness only with
IQ scores; other factors such as environment and luck were also effective, and the
studies gained a different dimension and actually paved the way for research on
the concept of 2E. Particularly between 1980 and 2000, many studies on SLD and
giftedness were included in the literature. In 1981, the first field studies carried out
by John Hopkins University with 2E individuals (Buica-Belciu & Popovici, 2014)
found their response and in 2004, in the “Individuals with Disabilities Education
Act” (IDEA), a federal law in the USA, it was stated that gifted students could also
experience learning problems due to various disabilities, disorders or difficulties
and necessary measures must have been taken. Although the concept of 2E was not
directly used in this law, the educational needs of this group were indirectly men-
tioned in a law for the first time. The 2eCoP, established in 2014, defined the con-
cept of 2E as individuals who are diagnosed with gifted and at the same time have
difficulties, disorders or disabilities in one or more areas (Neihart, 2008; Omiir,
2019). It is seen that the field of 2E is arisen from the intersection of both areas;
gifted and special education (Baldwin, Baum, Pereles, & Hughes, 2015). Studies in
both fields contribute to the development of the field of 2E, better understanding of
individuals with 2E and the provision of appropriate educational services.

The first comprehensive legislation on special education was the “Law on Chil-
dren in Need of Special Education” enacted in 1983, while the “Special Education
Services Regulation” (SESR) on giftedness was enacted in 2000, updated in 2012
and is currently in force.

In parallel with the developments in giftedness and special education in the
world, existing legal regulations in Turkey have been updated and supported by
more detailed and comprehensive laws and regulations. The first comprehensive
legislation on special education in Turkey was the “Law on Children in Need of
Special Education” enacted in 1983, while the “Special Education Services Regula-
tion” (SESR) on giftedness was enacted in 2000, updated in 2012 and is currently
in force. According to the SESR, special education is defined as ‘education carried
out in appropriate environments with education programs by specially trained per-
sonnel to meet the educational and social needs of individuals who differ significantly
from their peers in terms of their individual and developmental characteristics and
educational competencies” (MoNE, 2018). The concept of significant difference in
the definition is handled in two ways: behind or ahead of their peers. While those
in the first group need special education due to various disabilities or difficulties,
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those in the second group are supported with special education due to their dif-
ferences arising from their superior intelligence and special talents. In both cases,
students who have significant differences in terms of cognitive, social, physical or
language development compared to their peers should be provided with appropri-
ate educational services to meet their educational needs (Citil, 2020). 2E students
are the intersection of these two groups. However, there is no any legal study on
the characteristics, educational needs, and identification processes of 2E students.
While students diagnosed as gifted or individuals who need special education due
to their difficulties or disabilities are evaluated within the scope of special edu-
cation services, 2E students who are both gifted and have different problems due
to any difficulty or disability at the same time can benefit from special education
services in only one specific area. In this case, the other area, which is ignored and
not supported, always remains incomplete and the academic and psycho-social
development of the students cannot be fully achieved.

It is thought that the developments regarding SACs, where the cognitive and
psychological development of gifted individuals is supported outside formal edu-
cation, will contribute to the increase in studies on 2E. The unique structure of
SAC:s plays an important role in the education of gifted individuals, supported by
legal directives as well as special education regulations. In this context, the Nati-
onal Education Councils, the highest “advisory” board of the MoNE, where the
issue is first discussed, are of great importance in developing education-specific
policy recommendations. The purpose of the councils, in which all stakeholders
in education participate, is to discuss issues concerning education and training in
order to develop the education system and improve its quality, and make advisory
decisions. In the councils held between 2006-2021, important advisory decisions
were taken regarding giftedness. The decisions taken according to years are given
in the table below.
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Table 1. Recommendations on giftedness in MoNE Councils

National Education
Councils

Recommendations

17th Education Council 2006

e Policies should be formulated on the education and employment of gifted children.

e Gifted children should be educated by teachers who have completed certificate
programs offered by universities.

. Medallion schools, research units that will be centers of attraction, etc. should be
opened for the education of gifted students, and the families of students attending
these institutions should be financially supported.

e Criteria for selecting teachers for SACs should be similar to those for science high
schools and Anatolian high schools.

e Gifted children should be given the opportunity to progress at their own pace in
primary and secondary schools.

. TUBITAK, MoNE and universities should cooperate in organizing activities such
as summer and winter camps, science counseling, etc. for the education of gifted
students.

e Student admission to secondary schools such as Anatolian fine arts high schools
and sports high schools should be based on a two-tier talent-based exam.

e Activities and projects carried out by students in SACs should be credited in their
schools (MoNE, 2006).

19th Education
Council 2014

e  DPreparation of a regulation on the education of gifted students and a new
curriculum to be valid from kindergarten onwards (MoNE, 2014).

20th Education Council
2021

e Gifted students should be supported with enriched programs in the school
environment.

e Efforts should be made for the employment of individuals in need of special
education, taking into account their talents and skills in their vocational
education. In this direction, collaborations should be developed to disseminate
various employment models.

e Creativity and/or productivity skills should be included in the evaluation process
during the identification process of gifted students (MoNE, 2021).

As can be seen in Table 1, many studies on the identification, support education
and employment of the gifted are included in the recommendations of the coun-
cil. However, there is no recommendation or implication about 2E students. The
fact that there is no definition, identification and education process concerning 2E
within the scope of any legal legislation increases the burden on the shoulders of
students and their families day by day, and families and students who cannot exp-
ress themselves may lose their ties with the school (Foley-Nicpon & Teriba, 2022).
Considering the continuity of the developments, it is seen that carrying out studies
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on the education of 2E individuals has become a necessity for individuals them,
their families and the whole society.

The first legal regulation prepared for the execution of special education servi-
ces in Turkey is the “Regulation on Children in Need of Special Education” prepa-
red in 1962. However, in this regulation, individuals who will benefit from special
education are not classified according to their disability or difficulty. That was re-
vised and published in the Official Journal dated 18 January 1968 and numbered
12803. Accordingly, children in need of special education are categorized in four
main groups. The first group includes children in need of special education in ter-
ms of their physical characteristics (children with visual difficulties, hearing diffi-
culties, language disability, orthopaedic defects, children with permanent develop-
mental difficulties or special health problems). The second group includes children
in need of special education in terms of their mental characteristics (gifted, highly
talented, retarded, slow learners, teachable retarded, trainable retarded, advanced
retarded). The third group includes children with emotional difficulties, social
maladjustment, cultural deprivation or children in need of protection in terms of
emotional and social problems. In the fourth group, children in need of special
education are defined by using the term children with more than one disability.
The children in the fourth group are defined in Article 21 of the third section as
“children with two or more disabilities in terms of physical, mental, emotional and
social development and characteristics. In other words, both blind and deaf; retarded
and paralyzed; physically handicapped and socially maladjusted; mentally gifted and
physically handicapped and so on”. This item is quite remarkable in terms of 2E.
While the fact that gifted students may have any difficulty or disability was just
beginning to be discussed academically in the world, it was foreseen in this regula-
tion that gifted students might also have physical disabilities or different difficulties
and it was stated that they could be handled within the scope of special educati-
on services. However, in the following years, the term intellectually superior was
removed from this article and it was emphasized that children might only have a
disability along with another one only in disability or difficulty area.

Finally, in the SESR, which entered into force in 2018, individuals in need of
special education are classified in 5 areas: mentally disabled, physically disabled,
visually impaired, hearing impaired, individuals with autism spectrum disorder
and individuals with giftedness. Individuals with SLD and ADHD are not explicitly
included in this regulation. Nevertheless, circulars are issued to support the edu-
cational needs of individuals in this group through mainstreaming/integration. In
that regulation, individuals with more than one disability are also excluded from
the classification. However, in the third section, it is explained how the educational
needs of individuals with more than one disability will be met. What is striking at
this point is that while it is planned to provide appropriate educational support by
taking into account the possibility that an individual may have a disability in more

https://doi.org/10.7822/omuefd.1202248 d



Turkiye'de iki Kere Ozel (20) Ogrencilere Yénelik Egitim Politikasi Onerisi

than one domain, the possibility of an individual having any difficulty or disability
along with giftedness is completely overlooked. However, it is possible for gifted
individuals to have SLD, ADHD, ASD, emotional and social disorders or physical
disabilities asynchronously. While individuals with disabilities in more than one
field have the opportunity to be supported in all areas of disability; 2E individuals
cannot benefit from the opportunities of special education that they need as they
are not included in any legal legislation. For this reason, it is necessary to define
the concept of 2E, determine the characteristics and educational needs of 2E indi-
viduals, develop diagnostic tools and create appropriate educational environments.

The concept of 2E, the needs of 2E individuals and the development of ap-
propriate educational programs for them have been one of the topics that have
attracted the attention of researchers all around the world for the last two decades
(Assouline, Foley Nicpon & Whiteman, 2010; Baum & Owen, 1988; Foley Nicpon,
Allmon, Sieck & Stinson, 2011; Parker & Johnsen, 2012). The education of 2E indi-
viduals is included in the studies developed on giftedness or special education. For
example, in IDEA, which is in force as a federal law in the USA, due to the political
structure of the USA, each state develops different practices and internal legislation
in accordance with the federal law (Boser, 2019; Pereira, Knotts & Roberts, 2015).
Thus, while giftedness is within the scope of special education services in one state,
it is considered as a separate field in another. In Ohio, one of the states of the USA,
the “Gifted Children Unit of the Department of Education” formed an advisory
board in 2002 to provide better educational services to gifted children. Subsequ-
ently, “Giftedness in the 21st Century: Findings and Recommendations Report”
was published to comprehend and identify the needs of 2E children. In this report,
it was stated that gifted children may also have any disability, learning difficulties
and not be successful without appropriate intervention. It was also stated that the-
se children with 2E could benefit from special education services, but practices
supporting giftedness were often ignored (Ohio Department of Education, 2002).
In spite of the many studies conducted in the USA on 2E, a case study in 2005
revealed that 2E individuals were not sufficiently recognized at the state level and
that teachers in schools did not have a common understanding of the concept of
2E (Ohio’s Twice-Exceptional Students: A Status Study, 2005). This is because there
is no federal law in the USA that mandates special education for gifted students.
However, 32 states have developed various legislation to meet the needs of gifted
students (NAGC, 2013). Nevertheless, the US Department of Education funds re-
search projects for gifted students (such as the Jacob K. Javits Gifted Education
Movement), supports researchers, policy makers, non-governmental organizati-
ons working in this field, and prepares national reports on giftedness. Analysing
the studies conducted in the USA, it is seen in some cases gifted education and
special education are mutually exclusive (Bianco, 2005; Foley Nicpon, Allmon,
Siek & Stinson, 2011 ) because in the special education law structured according
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to IDEA, it is more important for a student with disabilities to benefit from speci-
al education programs rather than realizing his potential (Johnson, 2003). When
this benefit is accepted as reaching a sufficient level to pass the exams, the abilities
of individuals with disabilities may be masked and may not be used at all. Crim,
Hawkins, Ruban, and Johnson (2008) state that gifted individuals with SLD need
less intervention than students with only SLD in reaching an adequate performan-
ce level. While the deficits of students with only SLD are tried to be supported,
their strengths are ignored (Baum, Cooper & Neu, 2001). Baum et al. emphasize
the importance of differentiated educational programs and services to support the
academic potential, social-emotional development and deficits of individuals with
2E. In order to meet their needs, two separate educational programs with different
expectations and goals need to come together. Foley-Nicpon et al. (2011) state that
itis possible to be a 2E individual in twelve of the thirteen disability areas identified
in IDEA. The US Office of Special Education Programs acknowledges that students
with high cognitive capacity may also have disabilities and should be evaluated
within the scope of IDEA and benefit from the necessary special education servi-
ces. The legal letter published in this direction states that all students, regardless of
their cognitive abilities, may have disabilities and should be evaluated accordingly
(Musgrove, 2015). This document makes it clear that the US Department of Special
Education Programs officially accepts the existence of 2E individuals, the impor-
tance of the diagnostic process and accordingly the fact that they should benefit
from the necessary special education opportunities. In the study conducted by Ro-
berts, Pereira, and Knotts (2015), analyzing the legislation, policies and practices
of all states in the USA, it is observed that only in the states of Colorado, North Ca-
rolina, and Minnesota, the concept of 2E is directly included in educational poli-
cies. Although there is no legal obligation prepared for the educational needs of 2E
students in the USA, it is found that in eleven states, 2E individuals are mentioned
in the legal legislation for giftedness, and in seven states they are included in special
education legislation. Here, the concept of 2E is not used directly; it is stated that
gifted students may also experience learning problems due to various reasons. The
state of Maryland, on the other hand, carries out regulations and activities that set
a good example for the whole world in the field of 2E. In the state law, the concept
of 2E is used directly and the necessity of developing education programs and di-
agnostic processes for 2E students is also stated (Foley-Nicpon & Teriba, 2022). In
the Montgomery school district, there are public schools that provide educational
only for 2E students at primary, middle and high school levels. Although impor-
tant steps have been taken in the USA to understand and scientifically ground 2E
individuals, there are still significant deficiencies in practice.

Studies on 2E are not limited to the USA. 2E students are also tried to be identi-
tied and supported in different countries such as Germany, Australia, Saudi Arabia,
China, Singapore and etc. For instance, there are gifted policies in Germany and
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Australia but practices vary from one state to another. In addition, although the
concept of 2E is not legally used, studies have been made for the identification of
2E students, their psycho-social development and intervention methods (Fischer
& Miiller 2014; Ronksley-Pavia 2015; Beckmann & Minnaert 2018). In terms of
policy, the Netherlands has gone a little further and teacher training programs for
the education of 2E students started to be implemented (Van Gerven 2018). In
the UK, there is no legal legislation on 2E students; however, it has been obser-
ved that various initiatives have been taken to support 2E students in cooperation
with universities and non-governmental organizations. For example; in the UK,
2eMPower organization directly carries out supportive educational activities only
for 2E students (Evans 2017). In Singapore, which attaches great importance to
research and education of gifted students, there is no legal legislation or education
policy directly for 2E students but educational precautions are taken in case of
meeting a 2E student on the way (Neihart & Teo 2013). Saudi Arabia is one of the
countries where different studies on 2E are conducted. Saudi Arabia has taken a
different attitude from the practices in the USA or Europe by taking into account
its own cultural background in educational processes. According to Saudi Arabia,
which argues that culture and values are of great importance when creating a 2E
policy, the questions of how stakeholders will participate in the policy and how the
policy will be implemented should be addressed in accordance with the socio-cul-
tural context (Alquraini, 2010). Labelling children, for instance, is a value issue
according to Saudi Arabia. It is a situation that may lead them to hide themselves
or mask their giftedness. Therefore, it has been stated that the concept of 2E ne-
eds to be defined with an understanding taking into account cultural differences
and also a comprehensive diagnostic process is needed (Baldwin et al., 2015; Yssel,
Adams, Clarke & Jones; 2014). From this point of view, an advisory action plan has
been put forward by Mohammed (2018) to initiate the policy development for 2E
students in Saudi Arabia.

To summarize, the policies and strategy development studies conducted in
many parts of the world and the scientific researches basing of these studies show
that there is a big gap and confusion about individuals with 2E. Although many
countries develop different attitudes on the issue, the paradoxical structure of the
concept causes problems in practice. Although the policies and strategies develo-
ped in different countries are guiding, it is a fact that each country must produce its
own policy with its cultural and socio-political context. In this regard, it is thought
that it is easier for Turkey to draw its own path due to its deep-rooted history regar-
ding gifted individuals and its strong background for special education.

RESULT AND DISCUSSION

When the policy development studies for 2E students are evaluated, it has been
determined that such issues as the inability to make a definition due to the cons-
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tantly developing and enriching content of the concept and the continuation of
the emerging concept confusion depending on the ontological and epistemological
substructure of the concept of 2E (Assouline & Foley Nicpon, 2007; Assouline, Fo-
ley Nicpon & Doobay, 2009; Foley Nicpon et al, 2011); whether the field of gifted
education or special education will be the driving force in the policy development
process or it will be realized through the joint work of both fields (Foley Nicpon
et al., 2011); the lack of effective strategies and methods on 2E (Crim, Hawkins,
Ruban & Johnson, 2008) and the lack of sufficient knowledge and skills of teachers
(Assouline et al., 2010) are still waiting to be resolved. The increase in scientific re-
searches on 2E is seen important in terms of accelerating the process of developing
2E policy and its inclusion in legal regulations and creating a road map (Foley-Ni-
cpon & Teriba, 2022).

Considering the problems stated above overall about 20, it is seen that it is
necessary to define the problem, evaluate the legal and individual background in
order to develop a policy, determine the positive and negative reactions of the pub-
lic with alternative solutions (University, MoNE, non-governmental organizations,
etc.), reveal the possible risks and costs that may arise in case of implementation,
and also make individual and social benefit analysis.

As a result, it is concluded that there are studies on 2E children in different
countries of the world (USA, Germany, Australia, Singapore, China, Saudi Ara-
bia, the Netherlands, etc.). In some countries this process is carried out by legal
legislation whereas in others it is supported by non-governmental organizations or
various institutions. In addition, studies on 2E also legitimize the problem. There-
fore, appropriate laws and regulations should be enacted first in order to solve the
problem.

The studies conducted abroad on 2E reveals the fact that the area of giftedness
and the area of difficulty/disability are included together. In Turkey, legal arrange-
ments have been made regarding children having disability/difficulty or giftedness.
Although no official study has been conducted at the level of MoNE, it is seen in
the literature that studies on 2E have been conducted recently. MoNE has determi-
ned the education and training services to be provided to individuals with special
education needs through regulations and directives under the General Directorate
of Special Education and Guidance Services (GDSEGS). The fact that the Depart-
ment for the Development of Giftedness and the Department for Special Education
and Inclusion are existing within the same general directorate, GDSEGS, shows
that it will be easier to make a legal legislation on 2E, which constitutes the interse-
ction cluster of both departments.

According to Law No. 1739 on Basic Education of the MoNE in Article 2 of the
General Objectives of Turkish Education, all individuals should be “educated as
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constructive, creative and productive individuals who have a balanced and healthily
developed personality and character in terms of body, mind, morals, spirit and emo-
tion, the power of free and scientific thinking, a broad world view, respect for human
rights, value personality and enterprise, and feel responsibility towards society < and
in Article 3 it is aimed “to prepare them for life by developing their interests, talents
and abilities and by providing them with the necessary knowledge, skills, behaviors
and the habit of working together, and to ensure that they have a profession that will
make them happy and contribute to the happiness of the society”. Article 8 of the
second part of the same law states that “specific measures are taken to raise children
in need of special education and protection”. Basically, it is understood that the edu-
cation right of these children are already legally guaranteed, but no practical work
has been carried out in relation to 2E.

Furthermore, the fact that the problem regarding 2E is also in line with the ba-
sic principles in the SESR of MoNE shows that the issue has a legitimate ground. In
addition to the legal ground, it is believed that the recommendations will provide
individual and social benefits. For instance, in Singapore, it has been found that
practices for 2E students centered on parent, teacher, and student communicati-
on improve students’ motivation and academic self-efficacy (Neihart & Teo 2013;
Wang & Neihart 2015). Along with legal definition and diagnosis, it should not be
forgotten that suggestions will ease the burden on the shoulders of both 2E indi-
viduals and their families, increase the welfare and happiness of children, who are
expressed as the above-ground source of wealth of the society, and support social,
cultural and economic development.

As aresult, when the literature on 2E is reviewed, it is found that there are many
field and theoretical studies which makes the concept of 2E is legitimate for all. It is
also concluded that the background for the legislation is ready in laws, regulations
and directives and consistent with the existing legislation. It is believed that regu-
lations on 2E will provide individual and social benefits. Although the paradoxical
situation that the concept carries due to its structure makes it difficult to define
the concept and constant change and development of scientific researches makes it
necessary to address the concept again and again, considering all kinds of changes
and developments, research on 2E should be intensified and the legal process simi-
lar to the road map proposed in Annex-1 should be initiated as soon as possible.
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